 写在本套教案的前面

   北京语言大学英语系三年级的重要课程“英语高级阅读”一年两本教科书共24篇课文的教案由我们的有关老师分头完成了。并提供给其他老师间接使用或参考。

   教学，是一项非常个体化的工作。 它是科学和艺术的有机结合。 同一门课程，同一种教材，同一篇课文，每个老师，根据自己的经验、理解、水平和学生的情况，都有不同的处理。甚至不同的课文，处理也是不尽相同。 所以，我们在尽量统一教案的格式并且提供一套完整的《教师用书》的同时，也尊重和允许不同的老师有自己的教案格式和内容。 教案内容和格式，完全一样，既不科学，也不真实，甚至是对教师个体性、创造性和独立性的抹杀； 其教学成果， 可以想象。相信，任何懂一些教学的人，都理解这一点。

                                     本课程负责人 李燕姝
课程：高级英语阅读
教学对象： 英语本科三年级学生

周学时：4

主导教材：《大学高级英语阅读》（上、下两册）大部分课文

时间：三年级全年上、下两个学期
（注：教案中提供的多媒体课件只是老师所准备的一部分， 如有必要， 我们将提供全部多媒体课件）
（第一学期）
TEACHING NOTES

                   Advanced College Reading  (Book one )
Lesson One:  A World Awaken

Archipelago Earth  (Supplementary Article)
Class hours needed for the lesson: 5 class hours

Time: Week one

Date: September 2nd- 9th
Purpose and requirement: To help students understand this sophisticated editorial; to further educate students in the area of environmental and ecological protection

Focus and difficulty: Language difficulty and content focus.

Time allocation: Introduction to this course to the textbooks, 1 class hours.

Analysis and discussion of “A World Awakens”, 2 class hours and half

Doing some of the exercises, 30 minutes

Supplementary text, 1 hour

The main idea of “A World Awakens” : (Ask students first to sum up the main idea of this article, then the teacher can offer the following answer). Regarding the environmental issue though there are still problems and indifference, ordinary people are beginning to value the environment above economic growth, as the dangers of development become more obvious.

Teaching process:

1. Related questions, which can be asked to students before coming to the text: 

1) Do you have any ideas on how to conserve the giant panda?

2) Is there a danger that the spread of English is destructive to other others and languages?

3) Which should be given priority, esp. in developing countries: economic development or environmental protection?

4) What did Marshall McLuhan mean by the “global village”?  Consider (1) religious fundamentalism; (2) Coca Cola; (3) the Internet; (4) McDonalds; (5) global warming.

2. Summing up the main idea of paragraphs (Always ask students to do first).

1) Problems and pessimistic predictions regarding the serious environmental vice in the USA before the 1980s (paras. 1-2)

2) The pulse of environmental awareness surging around the world (paras. 3-4)

3) Positive (Mauritius)and negative (Babylon) examples in this regard. (paras. 5-6).

4) Signs of action since 1970s (para. 7)

5) Despite the fact that some of the poorer nations are repeating he mistakes of the industrial countries, the general belief being that pollute first and pay later is changing. (paras. 8-9)

6) Some additional factors which contribute to the awakening :the discovery of the danger of some seemingly innocuous chemical compounds, our further realized responsibility to the earth brought about by the space programs, etc. (paras. 10-13)

7) Such changes notwithstanding, the overall decline of the biosphere going on. (para. 14)

3. Detailed analysis of the Text (omitted and refer to the Teachers Book)
4. Doing some of the exercises: 1. Questions for discussion of “A World Awakens”
                        2. Multiple choice items]

                        3. Advanced Grammar Practice

5. Coming to the Supplementary Text : “Archipelago Earth”
1). About the author, Marshall McLuhan

  [image: image13.jpg]



2). Special points needing to be made for this article: (1) disadvantages of setting up nature conservation areas; (2) importance of biodiversity and culture diversity
6. Written assignment:  Write an essay on :”The Changes of my Homestead”
TEACHING NOTES

                   Advanced College Reading  (Book One)
Lesson 2  Atomic Bombing of Nagasaki Told by a Fight Member
Class hours needed for the lesson  5 class hours 

Time allocation 

Oral presentation (by 2 students, 20 minutes)

Analysis and discussion of the text, 180 minutes

Doing some of the exercises, 30 minutes.
Quiz, 20 minutes

Teaching objectives
The students are required to comprehend the text material in an explicit way, being aware of the historical background information. The students are capable of expressing their point of views orally on this atomic bombing event, which are recorded in an after-class essay.

Teaching Method
With multi-media presentation, the instructor leads the students to a good comprehension of the text, encouraging the participation of the students in the classroom activities, which includes student presentations and group discussions.  
Teaching Procedures

1. Presentations given by the students at the beginning of the class

A. 
Atomic bombing of Nagasaki: the background, outline and expressions of the text

B. 
William L. Laurence and the Pulitzer Prize

2. Questions for discussion

A.
Do you know anything about the atomic bombings in World War II? What is your view about the bombings?

B.
Does Laurence have any political or moral attitudes towards the bombing? Why?

3. Text comprehension and analysis

A. Background 

a. Atomic bomb and the Manhattan Project

On August 2, 1939, just before the beginning of World War II, Albert Einstein wrote to then President Franklin D. Roosevelt. Einstein and several other scientists told Roosevelt of efforts in Nazi Germany to purify uranium-235, which could be used to build an atomic bomb. It was shortly thereafter that the United States Government began the serious undertaking known then only as "The Manhattan Project." Simply put, the Manhattan Project was committed to expediting research that would produce a viable atomic bomb.
b.
Pulitzer Prize 

In the latter years of the 19th century, Joseph Pulitzer stood out as the very embodiment of American journalism. Hungarian-born, an intense indomitable figure, Pulitzer was the most skillful of newspaper publishers, a passionate crusader against dishonest government, a fierce, hawk-like competitor who did not shrink from sensationalism in circulation struggles, and a visionary who richly endowed his profession. His innovative New York World and St. Louis Post-Dispatch reshaped newspaper journalism. Pulitzer was the first to call for the training of journalists at the university level in a school of journalism. And certainly, the lasting influence of the Pulitzer Prizes on journalism, literature, music, and drama is to be attributed to his visionary acumen. In writing his 1904 will, which made provision for the establishment of the Pulitzer Prizes as an incentive to excellence, Pulitzer specified solely four awards in journalism, four in letters and drama, one for education, and four traveling scholarships.
B. Main theme: an account of the atomic bombing mission of a major   

  Japanese city underlined by a curious aesthetic sense.

C. Outline of the text

a. Introduction of the bombing mission and the preparatory work (Paragraph 1-10)

b. The journey starts and the moments before the bombing (Paragraph 11-32)

c. The bombing (Paragraph 33-50)

D. Explain the following expressions:

b. man-made meteor

c. the bomb assembly

d. bail out

e. eerie light

f. fifteen bursts of flak

E. Paraphrase the following sentences:

a. Into its design went millions of man-hours of what is without doubt the most concentrated intellectual effort in history. (Paragraph 4)

b. It takes no mind reader to read his thoughts. (Paragraph 21)

c. The winds of destiny seemed to favor certain Japanese cities that must remain nameless. (Paragraph 36)

4. Exercises

A.
Vocabulary building

B.
Paraphrase

C.
Multiple choices

       D.  Advanced grammar practice
After-class assignment

Review the text and write an essay stating one’s own point of views on the atomic bombing of Hiroshima and Nagasaki.

After-class analysis  

Lesson 2 in Advanced College Reading (I) is a Pulitzer Prize account of the atomic bombing event in World War II. The level of difficulty is fair to the third year students of English Major. The students learned more about the historical event and learned to appreciate the journalistic style of writing. 
TEACHING NOTES
Advanced College Reading  (Book One)

Lesson Three: Obligation to Endure

Class hours needed: 5 Class hours

Time: Week three

Date: September 20-27

Time allocation: oral presentation (by 2 students), 20 minutes; introduction to the author and the book Silent Spring , 15 minutes; offering an outline of the article (either at the beginning or at the end of the lesson (Students may be asked to do this as an in-class writing practice), 30 minutes; detailed analyses and explanation of the text, 120 minutes; doing some of the exercises, 30 minutes.

Purpose and focus: to get students acquainted with, understand this important article by the famous writer.  To offer students some further education on environmental protection.  In order to understand the language, the first important thing is to ask students, or offer to students, to write an outline of the article.

An Outline of “Obligation to Endue”:
(For the facility of teaching and learning of this rather long and complex article, an outline is necessary to be given and to bear in mind when doing the text analyses)
1. Man’s power to assault nature and alter the nature of the world   (paras.. 1-6)

1). This power being acquired only in the recent century.  (para. 1)

2). The biggest assault on nature: contamination of air, water, and underground. (paras. 2-4)

3) Chemicals and “insecticides” being the important source of pollution and biocides. ( para. 5-para 6)

2. Specific harms done by those man-made substances. (paras.. 7-. 11)

1) The likelihood of killing all life.

2) The world being caught up in an endless spiral (para 8)

3) The possibility of causing gene mutation (paras. 9-10)

4) Worsening the main problem of overproduction. (para 11)

3. Other ways in which man helps increase insect problem  (para 12-

1) The conflicts between man and insects (para. 13-14)

2) Single-crop farming (paras. 15)

3) Importation of plants and animals (paras. 16-20)

4. The author’s arguments regarding the whole issue (paras. 21-26)

1) Failure to apply the necessary ecological knowledge (para21)

2) Insensitivity to bad conditions (para 22)

3) The public kept in darkness (23-24)

4) Obligation to endure meaning having the right to know (paras. 25- 26)

Teaching process:

1. Introduction to the author, Rachel Carson: founder of contemporary environmental movement, author of Silent Spring, advocate of nature and environmental ethics, against the misuse of chemical pesticides, breast cancer survivor and best selling nature writer ...
About the book Silent Spring: an epoch-making book that has changed our age.

2. Detailed analyses of the text. (Please refer to the Teachers’ Book for the main part.).

3. Doing some of the exercises in class orally

1.     Multiple choice

Advanced grammar practice

4. Some key questions for students to answers: 

(1) What was the relationship between man and nature before 20th century?

(2) What are the consequences of using insecticides like DDT?

(3) What does Miss Carson consider as the central problem of our age in the USA?

(4) How does man assist the increase of insect population and invasion?

(5) What role in the view of the author should the public play in connection with the problem?

5. Written Assignment to students: Write a two-layered outline of the lesson.

Teaching Notes  Advanced College Reading  (Book One)
Lesson 4：The Mystery of Rommel’s Missing Treasure
Class hours needed for the lesson  6 class hours 

Time allocation 

Oral presentations on Treasure Search Project (by 6 students, 60 minutes)

Analysis and discussion of the text, 180 minutes

Doing some of the exercises, 30 minutes.
Review and Discussion of the assignments, 30 minutes

Teaching objectives
The students are required to comprehend the text material in an explicit way, being aware of the historical background information. The students are capable of proposing a project to investigate the puzzle of the missing treasure, which are presented in  form of oral presentations.

Teaching Method
With multi-media presentation, the instructor leads the students to a good comprehension of the text. The students were classified into six groups with different work focuses on a project proposal, Treasure Search Project, which aims at the investigation of the missing treasure. Each group reviewed the relevant literature and presented their research results and plans in form of presentations.
Teaching Procedures

1. Questions for discussion

A.
What is the claim of the author regarding the missing treasure?

B.
Say something about the military situation at the time when Rommel was forced to bury his treasure.

2. 
Text comprehension and analysis

A. 
Background: Field Marshal Erwin Rommel

Field Marshall Erwin Rommel was one of the most celebrated Nazi commanders during World War II, a sly tactician whose exploits in North Africa earned him the nickname "The Desert Fox." Rommel joined the German army in 1910 and served with distinction during World War I, in campaigns in France, Romania and Italy. In late 1943 Rommel was sent to France to direct the defenses for an expected Allied invasion. In July 1944 a British aircraft fired on Rommel's car, killing his driver and causing a crash that gave Rommel a serious head injury. While recuperating he found out he had been implicated in a plot to assassinate Hitler (an attempt on 20 July 1944 by Claus von Stauffenberg failed). Rather than face trial, Rommel was allowed to take a fatal dose of poison on 14 October 1944.

B. Main theme: introduction of Rommel’s treasure as a historical puzzle and      

   the claim made by the author about the missing treasure..

C. Outline of the text
P1--     a.  Introduction of the missing treasure (Paragraph 1-3)

a. The historical background of the missing treasure. (Paragraph 4-7)

b. An eyewitness account of the event. (Paragraph 8-15)

c. The assumption of the author about the missing treasure. 

                                 (Paragraph 9-22)
D. Explain the following expressions:

a. insurmountable odds

b. on the verge

c. skin divers

d. a diversionary tactic

e. palm-studded oasis

E. Paraphrase the following sentences:

a. Just as the dreaded ides of March had oce come for the indomitable Julius Caesar, so too, were they about to descend upon the illustrious Field Marshal Erwin Rommel. (Paragraph 3)

b. But it was to no avail. (Paragraph 4)

c. The Sahara is a pitiless inferno …, and yet, it is not without an intrinsic though solitary and lonely beauty. (Paragraph 21)

3.
Presentations for the Treasure Search Project

A. 
Background and geographical information (by the Information Group)

B. Analysis of the location of the treasure (by the Research Group)

C. Cost-benefit analysis of the project (by the Finance Group)

D. Challenge for the project (by the Advisory Group)

E. To be equipped for the project (by the Service Group)

F. Agenda designed for the project (by the Management Group)

3.
Exercises

A.
Vocabulary building

B.
Paraphrase

C.
Multiple choices

       D.  Advanced grammar practice
After-class assignment

Review the text and write a report of your research as a group of the .

After-class analysis  

Lesson 2 in Advanced College Reading (I) is an article presenting the missing treasure puzzle and the assumption of the author about this puzzle. The classes were organized along the proposed Treasure Search Project, where the students are well motivated to do research and gave presentations on the topics. The text was well studied and the students learned to work as a team and to propose a research project. 
         Teaching Notes  Advanced College Reading  (Book One)
Lesson 5：How to win friends and influence people
                         By Dale Carnegie
Class hours needed for the lesson  5 class hours 

Time allocation 

Oral presentation (by 2 students, 20 minutes)

Analysis and discussion of the text, 180 minutes

Doing some of the exercises, 30 minutes.

Quiz, 20 minutes

Teaching objectives

The students are required to comprehend the text material in an explicit way, being aware of the background of the author and the works of the author. The students are capable of expressing their point of views orally on the techniques in dealing with people, which are recorded in an after-class essay.

Teaching Method

With multi-media presentation, the instructor leads the students to a good comprehension of the text, encouraging the participation of the students in the classroom activities, which includes student presentations and group discussions.  
Teaching Procedures

1. Presentations given by the students at the beginning of the class

A. Atomic bombing of Nagasaki: the background, outline and expressions of the text

B. William L. Laurence and the Pulitzer Prize

2. Questions for discussion

A. Do you know anything about the atomic bombings in World War II? What is your view about the bombings?

C. Does Laurence have any political or moral attitudes towards the bombing? Why?

3. Text comprehension and analysis

A. Background 

Dale Carnegie 

Dale Carnegie (originally Carnegey) (November 24, 1888 - November 1, 1955) was an American writer and the developer of famous courses in self-improvement, salesmanship, corporate training, public speaking, and interpersonal skills. Born in poverty on a farm in Missouri, he was the author of How to Win Friends and Influence People, first published in 1936, which has sold over 30 million copies through many editions and remains popular today. He also wrote a biography of Abraham Lincoln titled Lincoln the Unknown and several other books.

Carnegie was an early proponent of what is now called responsibility assumption, although this only appears minutely in his work. One of the core ideas in his books is that it is possible to change other people's behavior by changing one's reaction to them

Main contents of How to Win Friends and Influence People
Fundamental Techniques in Handling People

· Don't criticize, condemn or complain. 

· Give honest and sincere appreciation. 

· Arouse in the other person an eager want. 

Six ways to make people like you

· Become genuinely interested in other people. 

· Smile. 

· Remember that a person's name is to that person the sweetest and most important sound in any language. 

· Be a good listener. Encourage others to talk about themselves. 

· Talk in terms of the other person's interests. 

· Make the other person feel important - and do it sincerely. 

Win people to your way of thinking

· The only way to get the best of an argument is to avoid it. 

· Show respect for the other person's opinions. Never say, "You're wrong." 

· If you are wrong, admit it quickly and emphatically. 

· Begin in a friendly way. 

· Get the other person saying "yes, yes" immediately. 

· Let the other person do a great deal of the talking. 

· Let the other person feel that the idea is his or hers. 

· Try honestly to see things from the other person's point of view. 

· Be sympathetic with the other person's ideas and desires. 

· Appeal to the nobler motives. 

· Dramatize your ideas. 

· Throw down a challenge. 

Be a Leader: How to Change People Without Giving Offense or Arousing Resentment

A leader's job often includes changing your people's attitudes and behavior. Some suggestions to accomplish this: 
· Begin with praise and honest appreciation. 
· Call attention to people's mistakes indirectly. 

· Talk about your own mistakes before criticizing the other person. 

· Ask questions instead of giving direct orders. 

· Let the other person save face. 

· Praise the slightest improvement and praise every improvement. Be "hearty in your approbation and lavish in your praise." 

· Give the other person a fine reputation to live up to. 

· Use encouragement. Make the fault seem easy to correct. 

· Make the other person happy about doing the thing you suggest.
B. Main theme: the discussion of one of the important techniques in dealing with people: don’t criticize

C. Outline of the text

· The story of ‘Two-Gun’ Crowley and other examples to show that people it is rather difficult for people to blame themselves (Paragraph 1-14)

· It is foolish to scold since it is in human nature to avoid blaming everyone by himself. (Paragraph 15-24)

· The story of Lincoln to show that bitter criticism should be avoided. (Paragraph 33-50)

D. Explain the following expressions:

· Prostrate

· At bay

· A necking party

· Procrastinate

· In a high-handed manner

· homing pigeons

· To be tantamount to 

Paraphrase the following sentences:

· He will kill, said the Commissioner, at the drop of a feather. (Paragraph 3)

· You will find examples of the futility of criticism bristling on a thousand of pages of history. (Paragraph 19)

· ‘Judge not, that ye be not judged’ (Paragraph 28)

Exercises

Vocabulary building

Paraphrase

Multiple choices

Advanced grammar practice

After-class assignment

Review the text and write an essay stating one’s own point of views on how to dealing with people.
After-class analysis  

Lesson 5 in Advanced College Reading (I) is an extract from the book How to Win Friends and Influence People. The level of difficulty is fair to the third year students of English Major. The students are interested in the topic and were active in discussion. 
TEACHING NOTES
Advanced College Reading (Book One)

Lesson 6：Between Two Worlds

Class hours needed for the lesson: 6 class hours

Time allocation:

Pre-reading activity: a 20-minute-introduction to the background of the text

Reading activities: 5 hours including reading comprehension, introduction, explanation, asking and answering questions 

Post-reading activities: a 40-minute-exercise of language points, discussion and student’s presentation of their views on the text

Focus and Difficulty: help students understand the background, and help students to grasp the main points the editorial lists 
Pre-reading activity
Title study: Two Worlds can be referred to one white community and one black community.

          Between can be explained that the black middle-class has its one foot in the white community and the other one still remains partly in the black community. The black middle-class has both characters of these two communities but belongs to neither part. They are physically in either world but spiritually they can hardly find their position in them. They are in fact outside the two worlds.

Overview: Like many stories about the black Americans, racial discrimination will always be the dominant theme. Unlike many other stories the stereotyped blacks of poverty and underclass are not the main concern in the text of Between Two Worlds. The author shows great concern about the middle-class black Americans who have entered the mainstream of the US. 

As the saying goes, “No pains, no gains.” After a long time of struggle blacks gained their rights. But to the contrary, it is admitted that “no gains, no loss” for the balck middle-class. Superficially, they have what they dreamed of and seem to be accepted by the society and the white, but in their inner feeling they get lost. They are undoubtedly successful in every respect while unfortunately they cannot find their identity. As for the blacks, they are charged for “acting white” and having abolished their black culture. But from point of view of the white Americans, the black middle-class has caused new crises in every respect. A view might come up to us while we read the text that the more they have achieved materially the more they have  lost spiritually, becoming isolated and alien in either world.

 Can the author produce the reasons? Why?  
Reading activities
Understanding the text

Par 1. Quite a large number of black Americans are now in the middle-class being members of the mainstream who have decent jobs, income, good educational background. In another world, they possess what other white people do. They are regarded as the successful figures of black Americans after years of unnoticed struggle.

Par 2. Examples of success stories can be heard in many fields which were not possibly anticipated. They should be satisfied for they are better-off now in many respects.

Par 3-4. Despite their better life and social position, the black middle class still feels excluded and alien. Race is in action. They are segregated both from black society and white society. The white began to accept them but not fully which causes them to be uncertain and little confident.  

Par 5-6 Still some white won’t bring them into the mainstream and are worried about their intrusion. Racial discrimination won’t retreat easily. Examples are given for racial discrimination, such as they are often mistaken as under-class citizens or criminals.

Par 7 Unlike underclass blacks, middle class blacks have their own problems too. They demand more freedom and profound equality in every respect in the U.S.. Government should reconsider the policy to deal with the problems. 

Par 8. Superficially, they have almost what the white have but they are treated unequally just because they are black. 

Par 9. The racial problems exist in everywhere, even in the government sectors.

Par 10. Compared with ethnic minorities, black Americans suffer more from racial discrimination.

Par 11. The case of real estate agents shows that the problems of unfair treatment are deeply rooted in society.

Par 12. There are exceptions that some blacks are quite satisfied with being treated well by their white partners.

Par 13-14 However, there are successful blacks who managed to survive the racial discrimination made fortune in business.

Par 15. There exists mental problem that people are too sensitive and tend to connect some issues to racial discrimination. 

Par 16 It is undeniable that black middle class is likely to be isolated at work. E.g. A number of blacks are less integrated. 

Par 17. Some efforts are made to change the situation and help speed their integration but it is hard and inadequate credit is given to blacks.

Par 18. The situation of lacking credit is caused by the blacks either.

Par 19. Crisis of very successful blacks can be found in their identity. They often feel puzzled who they are and to whom they belong? They feel lost in either world.

Par 20. From the trend of blacks turning to black colleges today, we can see the racial problem to some extent remains.

Par 21-22. Analysis of the poverty of underclass blacks reveals that they rely too much on the middle class blacks. That is also a social problem.

Par 23 Middle class blacks should not feel guilty.

Par 24. We should be fully aware that the current social status of the middle class blacks is much better nevertheless. This progress depends on the efforts made by the society to eliminate prejudice and promote economy that offers opportunity for blacks.

Par 25. The whole nation should feel guilty that racial discrimination is mirrored by the drop of college enrollment. 

Par 26. Economy is seen as a leverage of ups and downs of a society. To eliminate racial problems a nation shall develop its economy.

Post-reading activities

1. Questions for discussion
Why do American middle-class blacks feel they live between two worlds?

Give examples to illustrate that well-off blacks still encounter racial prejudice.

2.  Multiple choice (refer to the exercise in the student’s book)

3.   Language exercise (as above)
Teaching Notes

Advanced College Reading (Book One)

Lesson 9: Some National Stupidities

     By Mark Twain

Lesson hours: 5 hours

Time: Week13

Date: November 12th-19th
Time allocation:  Introduction to the author, 10 minutes; a lecture on Figures of Speech 50 minutes; detailed analysis 90 minutes; oral discussion, 30-40 minutes; doing some of the exercises, 30 minutes.

Difficulty and Focus:  Get students understand and appreciate Mark Twain’s numerous use of figures of speech and know to put implicit language into explicit language.  Remember some of the illustrations in the text.

Teaching Process

1. Introduction to Mark Twain – his life experience, his major works, and the literary features of Twain’s works.

2. A lecture on Figures of Speech

3. Detailed analysis of the text (See Teacher’s Book One)

4. Questions for discussion:

1) What do you know about Mark Twain?

2) What does Twain think of German stoves?

3) What are sosme of the other things Twains thinks Americans should learn from Europe?

4) What are some of the American things which Europeans should learn?

5) Say something about the railway system of Europe.

6) Some of the National stupidities of China?

5. Doing some of the exercises:  Multiple Choice, Vocabulary Building, Advanced Grammar Practice—A and B.

Figures of Speech

5) Definition: Figures of Speech are terms of expression that depart from normal word or sentence order or from the common literal meanings of words, for the purpose of achieving a special effect.

6) Functions: in everyday speech and writing, and in literature, the chief functions of figures of speech are probably to embellish, to emphasize or to clarify.

7) Classification:

1. Figures of resemblance or relationship

2. Figures of emphasis or understatement

3. Figures of sound

4. Verbal games and gymnastics

1) Figures of resemblance or relationship

(1) simile: a figure that involves an expressed comparison, almost always introduced by the word “like” or “as”.

As cold waters to a thirsty soul, so is good news from a far country. (proverb)

(2) Metaphor: The substitution of one thing for another, or the identification of two things from different ranges of thought.  “Implied comparison”.

Boys and girls, tumbling in the street and playing, were moving jewels.

(3) Personification” A figure that endows objects, animals, ideas, or abstractions with human form, character, or sensibility.

The smiles of spring; the whisper of leaves.

(4) Metonymy: Substitution of the name of one thing for that of another with which it is closely associated.

The pen is mightier than the sword.

(5) Synecdoche: Commonly, the naming of a part to mean th whole.

He has five mouths to feed.

(6) Euphemism: the substitution of an inoffensive expression for one that may be disagreeable. “pass away” for “die’.

2) Figures of emphasis or understatement

(1) Hyperbole: a conscious exaggeration for the sake of emphasis, not intended to be understood literally.

Is this the woman who launched a thousand ships?

(2) Litotes: a form of understatement which gains its particular effect by phrasing in the negative of what it wishes to say positively.

    The German fleet was not an unworthy opponent.

(3) Antithesis: the setting of contrasting phrases opposite each other for emphasis.

   A friend exaggerates a man’s virtues, an enemy his crimes.

   One man’s trash is another man’s treasure.

(4) Paradox: a statement that appears to be logically contradictory and yet may be true, the purpose of which is to provoke fresh thought.

My life closed twice before its close.  He is a wise fool.

(5) Epigram: a short, pithy statement in verse or prose, usually with a touch of wit, often antithetical.

Conscience is the inner voice that warns us that someone may be looking.

(6) Rhetorical question: a question neither requiring nor intended to produce a reply, but asked for emphasis.

O Wind

If Winter comes, can Spring be far behind?.

        (7) Irony: the expression of actual intent in words that carry the opposite meaning.

           …until we are marching backwards to the Glorious Age of the sixteen century.

        (8) Sarcasm: a cutting remark.

           “Where have you been, to the moon?”
        (9) Satire: It generally refers to a piece of literary work—used to ridicule or to expose.

           “ A Modest Proposal” by Jonathan Swift

        (10) parody: using the words, thought or style of an author, but by a slight change adapting them to a new purpose.

             Britannia rues the waves (Britannia rules the waves)

             From each according to his ability, to each according to his power.  (From each according to his ability, to each according to his work.)

3) Figures of sound

(1) Alliteration: the use in a phrase or sentence of words beginning with the same letter or sound.

We felt strong, smug, and secure.

Forget and forgive.

(2) Assonance: the use of the same or related vowel sounds in successive words.

A deep green stream

The rain in Spain falls on the plain.

(3) Onomatopoeia: the use of words that, when pronounced, suggests their meaning.

The ice was all around: it cracked and growled, and roared and howled.

4) Verbal games and gymnastics

Pun: a play on words based on similarity of sounds and sharp difference in meaning.

  Seven days without rest make one weak (=week).

  If we don’t hang together, we shall assuredly hang separately.

        Teaching Notes

               Advanced College Reading  (Book Two)

Lesson 10: Inaugaral Address
· The torch has been passed to a new generation of Americans 

First Inaugural Address by John F. Kennedy (1917-1963) ,35th President of American  Jan. 2o, 1961.
Class hours needed for the lesson: 4 class hours

Date: May 15th –22th

Time_ Week 14

Purposes and requirement: To get students understand, appreciate and learn by heart certain part of the classic speech

Difficulty and focus:  political background, implicit language

Teaching process:

1. A Brief introduction to the speaker (5 minutes)
· John F. Kennedy (1917-1963) was a war hero, a Pulitzer Prize-winning author, a U.S. senator for most of the 1950s. in November 1960, at the age of 43, John F. he became the youngest man ever elected president of the United States. on Nov. 22, 1963, Kennedy was shot to death in Dallas, Tex., the fourth United States president to die by an assassin's bullet.

[image: image2]
2. His assassination (5 minutes)

· It's the most controversial case in modern American history. Did Lee Harvey Oswald kill John Kennedy by himself, or did a conspiracy do it? And if a conspiracy did it, did the conspiracy include Oswald?

[image: image3]
3.John F. Kennedy As a President (10 minutes)

His Inaugural Address offered the memorable injunction: "Ask not what your country can do for you--ask what you can do for your country." As President, he set out to redeem his campaign pledge to get America moving again. His economic programs launched the country on its longest sustained expansion since World War II; before his death, he laid plans for a massive assault on persisting pockets of privation and poverty. 

Responding to ever more urgent demands, he took vigorous action in the cause of equal rights, calling for new civil rights legislation. His vision of America extended to the quality of the national culture and the central role of the arts in a vital society. 

He wished America to resume its old mission as the first nation dedicated to the revolution of human rights. With the Alliance for Progress and the Peace Corps, he brought American idealism to the aid of developing nations. But the hard reality of the Communist challenge remained. 

Shortly after his inauguration, Kennedy permitted a band of Cuban exiles, already armed and trained, to invade their homeland. The attempt to overthrow the regime of Fidel Castro was a failure. Soon thereafter, the Soviet Union renewed its campaign against West Berlin. Kennedy replied by reinforcing the Berlin garrison and increasing the Nation's military strength, including new efforts in outer space. Confronted by this reaction, Moscow, after the erection of the Berlin Wall, relaxed its pressure in central Europe. 

Instead, the Russians now sought to install nuclear missiles in Cuba. When this was discovered by air reconnaissance in October 1962, Kennedy imposed a quarantine on all offensive weapons bound for Cuba. While the world trembled on the brink of nuclear war, the Russians backed down and agreed to take the missiles away. The American response to the Cuban crisis evidently persuaded Moscow of the futility of nuclear blackmail. 

Kennedy now contended that both sides had a vital interest in stopping the spread of nuclear weapons and slowing the arms race--a contention which led to the test ban treaty of 1963. The months after the Cuban crisis showed significant progress toward his goal of "a world of law and free choice, banishing the world of war and coercion." His administration thus saw the beginning of new hope for both the equal rights of Americans and the peace of the world. 

4. Sound material for students to listen and imitate the way the speech was delivered (can be either at the beginning of the lesson or after the lesson is explained):  (10 minutes)

http://www.cycnet.com/englishcorner/listening/speech2/inauadress.htm
http://www.cycnet.com/englishcorner/listening/speech2/index.htm 

INAUGURAL ADDRESS

Divide the speech into 29 parts. Each of the 29 students recite a part in a relay and by imitating the tone. 

5. Chinese version of the speech compared for better understanding (to be handed out to students after class)

约翰．肯尼迪

就职演讲词

火炬已传交新一代的美国人
我们今天庆祝的并不是一次政党的胜利，而是一次自由的庆典；它象征着结束，也象征着开始；意味着更新，也意味着变革。因为我已在你们和全能的上帝面前，作了跟我们祖先将近一又四分之三世纪以前所拟定的相同的庄严誓言。

现今世界已经很不同了，因为人在自己血肉之躯的手中握有足以消灭一切形式的人类贫困和一切形式的人类生命的力量。可是我们祖先奋斗不息所维护的革命信念，在世界各地仍处于争论之中。那信念就是注定人权并非来自政府的慷慨施与，而是上帝所赐。

我们今天不敢忘记我们是那第一次革命的继承人，让我从此时此地告诉我们的朋友，并且也告诉我们的敌人，这支火炬已传交新一代的美国人，他们出生在本世纪，经历过战争的锻炼，受过严酷而艰苦的和平的熏陶，以我们的古代传统自豪，而且不愿目睹或容许人权逐步被褫夺。对于这些人权我国一向坚贞不移，当前在国内和全世界我们也是对此力加维护的。

让每一个国家知道，不管它盼我们好或盼我们坏，我们将付出任何代价，忍受任何重负，应付任何艰辛，支持任何朋友，反对任何敌人，以确保自由的存在与实现。 

这是我们矢志不移的事－－而且还不止此。

对于那些和我们拥有共同文化和精神传统的老盟邦，我们保证以挚友之诚相待。只要团结，则在许多合作事业中几乎没有什么是办不到的。倘若分裂，我们则无可作为，因为我们在意见分歧、各行其是的情况下，是不敢应付强大挑战的。

对于那些我们欢迎其参与自由国家行列的新国家，我们要提出保证，绝不让一种形成的殖民统治消失后，却代之以另一种远为残酷的暴政。我们不能老是期望他们会支持我们的观点，但我们却一直希望他们能坚决维护他们自身的自由，并应记取，在过去，那些愚蠢得要骑在虎背上以壮声势的人，结果却被虎所吞噬。

对于那些住在布满半个地球的茅舍和乡村中、力求打破普遍贫困的桎梏的人们，我们保证尽最大努力助其自救，不管需要多长时间。这并非因为共产党会那样做，也不是由于我们要求他们的选票，而是由于那样做是正确的。自由社会若不能帮助众多的穷人，也就不能保全那少数的富人。

对于我国边界以内的各姐妹共和国，我们提出一项特殊的保证：要把我们的美好诺言化作善行，在争取进步的新联盟中援助自由人和自由政府来摆脱贫困的枷锁。但这种为实现本身愿望而进行的和平革命不应成为不怀好意的国家的俎上肉。让我们所有的邻邦都知道，我们将与他们联合抵御对美洲任何地区的侵略或颠覆。让其它国家都知道，西半球的事西半球自己会管。

至于联合国这个各主权国家的世界性议会，在今天这个战争工具的发展速度超过和平工具的时代中，它是我们最后的、最美好的希望。我们愿重申我们的支持诺言；不让它变成仅供谩骂的讲坛，加强其对于新国弱国的保护，并扩大其权力所能运用的领域。

最后，对于那些与我们为敌的国家，我们所要提供的不是保证，而是要求：双方重新着手寻求和平，不要等到科学所释出的危险破坏力量在有意或无意中使全人类沦于自我毁灭。

我们不敢以示弱去诱惑他们。因为只有当我们的武力无可置疑地壮大时，我们才能毫无疑问地确信永远不会使用武力。

可是这两个强有力的国家集团，谁也不能对当前的趋势放心 －－双方都因现代武器的代价而感到不胜负担，双方都对于致命的原子力量不断发展而产生应有的惊骇，可是双方都在竞谋改变那不稳定的恐怖均衡，而此种均衡却可以暂时阻止人类最后从事战争。

因此让我们重新开始，双方都应记住，谦恭并非懦弱的征象，而诚意则永远须要验证。让我们永不因畏惧而谈判。但让我们永不要畏惧谈判。

让双方探究能使我们团结在一起的是什么问题，而不要虚耗心力于使我们分裂的问题。

让双方首次制订有关视察和管制武器的真诚而确切的建议，并且把那足以毁灭其它国家的漫无限制的力量置于所有国家的绝对管制之下。

让双方都谋求激发科学的神奇力量而不是科学的恐怖因素。让我们联合起来去探索星球，治理沙漠，消除疾病，开发海洋深处，并鼓励艺术和商务。

让双方携手在世界各个角落遵循以赛亚的命令，去「卸下沉重的负担……(并)让被压迫者得自由。」

如果建立合作的滩头堡能够遏制重重猜疑，那么，让双方联合作一次新的努力吧，这不是追求新的权力均衡，而是建立一个新的法治世界，在那世界上强者公正，弱者安全，和平在握。

凡此种种不会在最初的一百天中完成，不会在最初的一千天中完成，不会在本政府任期中完成，甚或也不能在我们活在地球上的毕生期间完成。但让我们开始。

同胞们，我们事业的最后成效，主要不是掌握在我手里，而是操在你们手中。自从我国建立以来，每一代的美国人都曾应召以验证其对国家的忠诚。响应此项召唤而服军役的美国青年人的坟墓遍布全球各处。

现在那号角又再度召唤我们－－不是号召我们肩起武器，虽然武器是我们所需要的；不是号召我们去作战，虽然我们准备应战；那是号召我们年复一年肩负起持久和胜败未分的斗争，「在希望中欢乐，在患难中忍耐」；这是一场对抗人类公敌－－暴政、贫困、疾病以及战争本身－－的斗争。

我们能否结成一个遍及东西南北的全球性伟大联盟来对付这些敌人，来确保全人类享有更为富裕的生活?你们是否愿意参与这历史性的努力?

在世界的悠久历史中，只有很少几个世代的人赋有这种在自由遭遇最大危机时保卫自由的任务。我决不在这责任之前退缩；我欢迎它。我不相信我们中间会有人愿意跟别人及别的世代交换地位。我们在这场努力中所献出的精力、信念与虔诚、将照亮我们的国家以及所有为国家服务的人，而从这一火焰所聚出的光辉必能照明全世界。

所以，同胞们：不要问你们的国家能为你们做些什么，而要问你们能为国家做些什么。

全世界的公民：不要问美国愿为你们做些什么，而应问我们在一起能为人类的自由做些什么。

最后，不管你是美国的公民或世界它国的公民，请将我们所要求于你们的有关力量与牺牲的高标准拿来要求我们。我们唯一可靠的报酬是问心无愧，我们行为的最后裁判者是历史，让我们向前引导我们所挚爱的国土，企求上帝的保佑与扶携，但我们知道，在这个世界上，上帝的任务肯定就是我们自己所应肩负的任务。
6. Historical background when the address was delivered (10 minutes). 

7. Detailed language-points analyses (80 minutes)

See reference book

8. Some additional knowledge on figures of speech as manifested in this speech: Style, figures, paradoxes, implication, attitude, dilemma, contradiction and so on. (20 minutes)

See “President Kennedy’s Inaugural Address” by Burnham Carter, Jr. ( College Composition and Communication, Vol. 14, No. 1 (Feb., 1963), pp. 36-40) .(Text pp107-111)

9. Students’ Reading practice of the speech (20 minutes)

A. against the historical background of the Cold War era

B. against the contemporary situation of political power play and hegemony in world affairs.

10. Doing some of the exercise (20 minutes)


TEACHING NOTES

Advanced College Reading (Book One)

Lesson 11：Drums, Sweat and Tears 

Class hours needed for the lesson: 6 class hours

Time: Week Seventeenth

Date: December 15th-22nd
Difficulty and Focus: To help students understand this very difficult editorial, and to further acquainted with the contemporary American society, with particular reference of the problems and sorrows of American middle class men.

Time allocation:

Pre-reading activity: a 15-minute-introduction to the background of the text

Reading activities：, 5 hours including reading comprehension, introduction, explanation, asking and answering questions 

Post-reading activities: a 45-minute-exercise of language points, discussion and student’s presentation of their views on the text

Pre-reading activity
Title study: Drum – an instrument beaten by African tribal men to request rain. Here it is played in men’s retreat as a way for happy abandon of grief. It sounds like the beat of men’s heart calling men back to nature, back to wilderness alone or with other men to find their original identity.  

         Sweat – men squatting by sizzling rocks to purify their souls in the glandular fellowship of sweat.

         Tears – men shed tears, express their distress and pain.

         These three words are used sum up the basic components and purpose of men’s movement. 

Men’s movement: “...(chiefly in the US) a movement aimed at liberating men from traditional views about their character and role in society.” (the New Oxford Dictionary of English. 1998)

A survey, by David R, Throop, on men’s issues 

         “It’s good to keep in mind that there isn’t a single men’s movement today. In the US, there are at least five, and they don’t all talk to each other. Let me tell you about them, and the issues they focus on. In no particular order:

1. Mythopoetic Men’s Movement – Robert Bly, Michael Mead, Wingspan – interested in men’s inner work: recovery, working through grief issues, anger management. Introspective focus. Apolitical, although you’ll find a lot of the agenda of the non-Marxist left mixed in environmentalism, pacifism, some of the milder feminisms, anti-racism, anti-military.

2. Feminist Men’s Movement – Nomas, American Men’s Studies Association, John Stoltenberg – much more political, and identifies with the more militant end of feminism. Further left on the political spectrum, some of it is Marxist. Political action areas: gay rights, anti-military, anti-rape, solidarity with oppressed peoples. Sees gender completely as a social construct, very opposed to ‘traditional’ societal sex-roles, or any sex roles at all. 

3. Fathers Rights groups – F.R.E.E., The Liberator National Congress For Fathers and Children – Organized primarily around issues of single and divorced fathers, and their problems with court bias, the divorce industry... Many very hurting guys, lots of anger. Generally tends towards anti-feminism, but not uniformly nor centrally so. No particular view of religion or homosexuality. 

4. Men’s Rights – Warren Farrell, National Coalition of Free Men, The National Center for Men, Jack Kammer, - Overlap with (3), but with a broader spectrum of interests and an opposition to gender-roles. Strongly egalitarian, generally sympathetic to ‘egalitarian’ feminists but extremely critical of so-called gender feminists and most of current feminism. Tends to be suspicious of traditional religion’s gender roles and tolerant of homosexuality.

5. Christian Men’s Movement – Promisekeepers, James Dobson – Anti–feminist, favors traditional gender roles. Primarily evangelical and fundamentalist Christian, antifemisnist. Disapproving of homosexuality, but it’s not a central issue. Like (1), its focus is mostly on inner work, but it is flirting with political stances. It has successfully included large numbers of minorities in its membership and leadership.

Beyond those groups there are a variety of organizations. 

Overview: Groups of men have retreated to their sweat lodges, seeking masculinity and fatherhood. Physically, they are grown men getting in touch with themselves by beating on drums or hunkering down in sweat lodges, but emotionally lack something of a sound man. They are thought to be unhappy, soft males and have the lack of energy in them. All of these are caused by the industrial civilization according to Bly’s assertion of his mythopoetic approach to bring men back to the wilderness. When weekends are gone, the drums have fallen silent, can the pain and grief never return again? Can the pressure of society melt away ? 

Reading activities
Understanding the text

Introduction to men’s movement (paras.1--2)

- Men of different social status bearing pressures, stress and tension in work, family and feeling gather together to heal their emotional wounds and kill their spiritual pain ritually. For this many men’s organizations and activities have been formed and gained public attention through mass media.  

Attitudes towards men’s movement (para.3)

· Many men prefer it and participate in it.

· Others do not like it.

· Some take it as an opportunity to meet women at weekend.

Define the movement by comparing it with women’s movement (para. 4)

· mainly concerned with men’s inward state

· nothing to do with political and social issues

Description of the movement and its positive result through examples (paras.5—6)

· Lima’s recovery from his emotional crisis

· It offers men an opportunity to talk about their feeling, reveal their sorrow and excitement.

· Men’s movement helps men become normal human beings instead of human doings. That is men should learn to speak, “How are you?” rather than “How do you do?” or “What do you do?”
Concern of men in some men’s movement (paras.7—8) 

In the retreats and meetings, the traditionally sanctioned men’s topics are forbidden certain topics are allowed to be spoken about, like “sex”. To guarantee the right to speak without interruption, a speaker need to hold a talking stick which is used by Read Indians. However, it is not the end of the movement, the profound quality of it is to return to the nature, to get back masculinity of powerful, brave and firm men as told in fairy tale. This kind of ritual bears some nature of Bly’s Mythopoetic Men’s movement.

Some causes of men’s issues (paras.9—10)

Through elaboration Bly argues that men’s issues result form lack of father’s care. Separation between father and the child is caused by Industrial Revolution and modern civilization. Meanwhile, men have been fooled by the feminists into giving up their rights. Bly asserts men and women must be equal not one can dominate the other.

Comments on Bly’s argument and criticism of misunderstanding of men (paras.11—12)

Do we need to accept the story told by Bly? Can mythopoetic argument be true or false? Why? What is your opinion on “Men are valued as successful objects, women as sex objects.”?

Reasons for the emerge of men’s movement (13—16)

- 

Limitation of men’ s movement （17—19）

- Men cannot escape from reality.

- Men’s movement is not powerful enough.

- Men’s movement can only help men temporarily.

Reading the writer’s conclusion we may feel more bewildered how the men feel when they hear the sound of drum beaten in their heart, recall the sweat and cry in nature. Could they be comfortable or more lonely? On coming back to their rural life will their wounds bleed again?  
Additional views for critical reading

“It’s a confusing fragment, mostly it seems to provide a sort of visual image, but not by any means a clear one. It is an obscure image.” Bly

Nature is a vague place, a place of undefinable darkness.

The boundary is between the civilization, society, city life and the uncivilized, uninhabited and uncultured wild. Economic change is the one aspect of the ‘alienated’ world.

“Enter the wilderness. Go alone or with other men. Take the younger men with you. Hunt, fish, hike, raft, or simply be still, soaking in the nurturing strength of father Nature and relishing the beauty of his lover, the Earth Mother. Something sleeping deep in the male psyche awakens when we allow ourselves to experience nature free from the numbing noise of urban life.” ( from Wingspan, “the bible of the men’s movement”)

The woods are often described as the only place adequate for containing the uncontainable wild man

Post-reading activities

1.  Questions for discussion (incl. some interesting answers)

    - Why talking about men? (because people are talking too much about women.)

- Were they allowed to talk about work? Why not? (They are speechless.)

- What’s the real job of men’s movement? Is it a solution for their problems? (not to seek political or social change, but to ‘look in side’ in an effort to resolve the ‘spiritual crisis’ of the modern American man.)  

3.  Multiple choice (refer to the exercise in the student’s book)

3.   Language exercise (as above)


TEACHING NOTES

Advanced College Reading (Book One)

Lesson 12:  A&P

                              By John  Updike (1932--)

Class hours needed for the lesson: 6 class hours

Time: Week 16

Date: December 13-20

Difficulty and focus: John Updike used a very unusual slangish style in writing the story, which can poses a big difficulty for students to understand the lesson. To get students understand the story, the characters, and humor of the author, and to understand the theme of the story, which is Americans’ biggest value, should all be the focus of this lesson.

Time allocation:

Pre-reading activity: a 15-minute-introduction to the background of the text

Reading activities: 5 hours including reading comprehension, introduction, explanation, asking and answering questions 

Post-reading activities: a 40-minute-exercise of language points, discussion and student’s presentation of their views on the text

Pre-reading activity
The author, John (Hoyer) Updike (1932--) (refer to the notes)

Title study: A&P – an American corporation operating one of the largest chains of supermarkets in the US, mostly under the A & P name. Head quarters are in Montvale, New jersey. The full name of the corporation is Great /Atlantic & Pacific Tea Company, Inc. Through A&P used in the story as a setting Updike intends to show that American society at that time (1950s-early 1960s) was a supermarket society like the A&P, prosperous, full of goods, stable, well-ordered and strictly-governed. In this middle-class society, people tended to be conventional, conservative, self-complacent, soulless, lacking originality and vitality. No doubt Updike as a young writer at that time wanted this situation to be changed.

Overview: In the story three girls wearing bathing suits come into a supermarket and this occasions different reactions to them and the clash between Sammy the clerk and Lengel manager. But Sammy, the main character of the story, lets his desires and anger get a little too far ahead of him and in the end winds up quitting his job. The story is constructed chronologically, following a visible line of events as well as an invisible one presented by the narrator through Sammy’s mental activity. 

Reading activities

Understanding the text

The story opens with the scene (inside the supermarket), introduction to the main characters (three girls, Sammy) and some information necessary for the development of the story (the girls’ dress). (para.1)

Attracted by the girls (body, movement, manner, color, quality of their bathing suits,  particularly, the queenie) Sammy is made about their beauty and something more than beauty and could hardly concentrate on his work. His eyesight remains on the girls, even on one’s long neck... (paras. 2-5) 

The girls in bathing suits who are normal on the beach are inappropriate to the environment of A&P. Therefore, the clerk, Stokesie feels so faint (para.6) suggesting a stir is brewing. 

Para 10 reveals the reason of inappropriateness through illustrating the physical environment of the area (formal buildings: church, bank, supermarket, offices), conventional viewpoints and behavior of people (put on a shirt or shorts...before they get out of the car...) and ugliness of older married women (varicose veins mapping their legs). 

Sammy, finding others watching the swimsuited girls, felt pity for them with a sense of protection and jealousy. (para. 11)

Sammy’s passion and sympathy have paid off, when the girls come to his slot for his assistance (para.12). 

Unfortunately, something happens that ruins the situation (para.13). 

The arrival of Lengel, the manager intensifies the nonconformity into a conflict of ideas and actions (para.15—19). 

The confrontation between originality and conventionalism and between rebellion and conformity seems to be theme the author intends to reveal. Through the indecently-dressed girls’ action, walking straight on “against the usual traffic” and utterance, “We are decent.” the writer intends to show how firmly the youths try to defy the conventions.

Paras. 20—25 show the contrast between the customers and Sammy. The customers were nervous and silent, a couple customers knocked against each other, like scared pigs in a chute, while Sammy started his argument with the manager and blames him for embarrassing the girls and finally he ended up with quitting his job. Both the cowardness of the customers and the heroic character are portrayed vividly.

However, Sammy’s heroic behavior failed to get the girl’s notice. He lost the trace of the girls when he hurried out to the parking lot and he could not go back for he was unemployed. Seeing the motionless figure of his manager, Sammy felt how hard the reality would be (paras.26—27). 

Additional views for critical thinking

“The heart prefers to move against the grain of circumstance; perversity is the soul’s very life.” (Updike, Assorted Prose,1965)

“The paper shows how Updike places his main character in a struggle between two worlds – one in which life is predictable, steady, stable and reliable, and one defined by unconventionality and surprise. Sammy’s decision to choose the more unconventional lifestyle will ultimately affect his entire life.”
“The manager represents the entire narrow-minded attitude of this small New England town and thus is metaphorically present through the entire story, even though he only appears in person at the end.”
“A&P reflects circumstances of Updike’s life and concerns he had at the time of his writing.”
“A&P focuses on the initiation of a young man to the trials and tribulations of life as well as the distinctions which exist between reality and fantasy.”
“...the story’s theme, a young man’s moment of self-discovery.”
“The story shows a young man thrown into conflict, ostensibly over a girl, however, the deepest conflict comes from the young man’s encounter with life itself, and his realization that he, as an individual, is no longer willing to try to meet the unrealistic expectations of his society.”
Post-reading activities

1.  Questions for discussion

    - It is obvious the story is designed in a framework of conflicts and contrasts. Find out some of them and explain their importance to the story.

    - What is your reaction to the description of the following characters?

      “She’s one of these register-watchers, a witch about fifty with rouge on her cheekbones and no eyebrows.”
      “The sheep pushing their carts down the aisle—the girls were walking against the usual traffic...” (para. 5)

      “The girls had reached the meat counter.... old McMahon ( patting his mouth and looking after them sizing up their joints. “(Para. 11)

      “...he had been thinking all these years the A&P was a great big dune and he was the head lifeguard.”
· What does Sammy mean when he acknowledges “I felt how hard the world was going to be to me hereafter”?

· At what point in the story does the dramatic conflict become apparent? What is the climax of the story?

· Is Sammy’s quitting his job genuinely heroic or is it merely the misguided idealism of a rebellious adolescent?

4.  Multiple choice (refer to the exercise in the student’s book)

3.   Language exercise (as above)

       Book Two  (第二学期)

TEACHING NOTES

Advanced College Reading (Book One)

Lesson 1:  A Most Forgiving Ape

                               By Alan Moorehead

Class hours needed for the lesson: 4 class hours

Time: Week One of the second semester

Date: March 4th-9th
Difficulty and focus: For this smooth-reading article, students will have little difficulty in language. The focus will get students acquainted with the descriptive writing style and to be better informed on African gorillas – an educational lesson on wildlife.

Time allocation:

Pre-reading activity: a 15-minute-introduction to the background of the text

Reading activities: 5 hours including reading comprehension, introduction, explanation, asking and answering questions 

Post-reading activities: a 40-minute-exercise of language points, discussion and student’s presentation of their views on the text

Pre-reading activity
Title study: From it we could see the tenderness, forgiveness, generosity of the ape. They are close friends of human beings, but not treated equally and mercifully or even killed by man. However, apes forgive man’s chauvinistic and barbaric conduct, slaughter, abuse and ill-treatment of wild life tend to be harmonious with man and not to attack human beings. Facing us, they “will turn aside and slip away through the undergrowth”.

About the author, Moorehead, Alan （1910- ）(refer to the notes)

Background:1)  Dian Fossey (1932-1985) scientist, researching on the Mountain Gorillas, living in Mounts Kaisimbi and Visoke (located in the southwest to Mount Muhavura) for 18 years earning the trust and affection of the gorillas. She was found murdered on December 26, 1982. The last entry in her diary reads: “When you realize the value of all life, you dwell less on what is past and concentrate on the preservation of the future.” 

 2)  Ape, hylobatiae, pongidae, chimpanzee, gorilla (refer to the notes I)
Reading activities

Understanding the text

Overview: A Most Forgiving Ape is mainly a narration of how the author managed to closely observe the gorilla in its wild state in Central Africa. His love for the natural beauty of Africa and the gorilla is unreservedly expressed throughout the narration. His purpose is not to entertain the reader with the description of some rare animal. He is really warning the world that the gorilla, so lovely an animal, is facing the danger of extinction unless some effective measures are taken.

The text can be divided into two parts: Part I (paragraphs 1—14);  Part II (paragraphs 15—28) 

Part I 

1. Introduction: 

location of Mount Muhavura in Central Africa: Uganda, Congo, Rwanda (para. 1) and the refuge of the mountain gorilla, one of the rarest of all wild animals in Africa (para.2)

2. Criticism: 

We think we know gorillas well. Yet the fact is we know very little about them. (paras. 3—4 )  

3. Description:

Evidences of human-ness demonstrated by gorillas. (para.5)

Physical appearance of gorillas: movement, strength, height, weight, smell, eyesight, etc.(paras. 6—7)

Their genuine character: most forgiving, gentle, kindly, a display of shadowboxing (para. 8)

4. Criticism:

Not many gorillas are left today. They are living on less area and being butchered. (para.9)

5. Narration:

The author starts his exploration of the mountain gorillas with other two members and enjoyed their stay in Kabale, an unusual place in central Africa. (paras. 10—12)

    Knowing climbing the mountains for him is a considerable ordeal, he still insists on doing it

seized with an impulse to see the wild creature.(para.13)

He begins to be filled with admiration for the two unconspicuous local guides who are so superb in chasing animals that “it would have been impossible to find the gorillas without them”. (para. 14)

Part II

This part is a further description of how the touring party got a close observation of he gorilla. It develops in time sequence. In the course of the description, the author also gives a vivid depiction of the natural surroundings at every stage and includes episodes having to do with his fatigue, fear and joy. All this makes the passage an excellent piece of description.

1. Depiction of the scene

While climbing the mountain, the author found the track very rugged and steep. Then he came to thick woods of bamboo and to an area of unexpected plants. He was surprised to see no sign of any animals at that moment but felt absolute silence. (paras. 15—17 )

2. Description of:

- the impossible

The author and the others had to crawl ahead on all fours like gorillas through a thick scrub of mingled bamboo and trees. Finally they came up with a group of nests abandoned by the gorillas. (paras 18—19)

- the fear

The author began panic then it developed into fear. He was really frightening as if the gorilla was coming to turn his head off. (para. 20)

- the fatigue

Over four hours of climbing made him exhausted and the fatigue created a kind of mental anaesthetic he nearly gave up the search for gorillas. (paras. 21—22)

- the miracle 

   Food and coffee helped the tired author gain back his confidence and physical strength. 

- the joy (para. 23) 

When he saw the gorilla, the author was extremely excited and fascinated by its charming appearance and he even wanted to communicate with it. (para. 25)

- kindness of the gorilla 

When the male gorilla discovered the author and his party he did not charge them, but dropped onto his hands and melted away. (para. 27)

- happiness about his adventure

After much wandering and exploration through Africa the author regards the meeting with the gorilla as “the most exciting encounter that happened to him”. (para. 28)

Post-reading activities

1. Questions for discussion

· What does the whole article like to tell us?

( It aims to convince us that gorillas are largely a gentle and kind species. We must treat them friendly and should not disturb their peaceful life and prevent their extinction.)

· Why do scientists take a great interest in the mountain gorilla? What do they want to prove? 

2. Multiple choice (refer to the exercise in the student’s book)

3. Language exercise (as above)

Written assignment to students: Write an essay in any style on “ One of my Outdoor Experiences”
TEACHING NOTES

Advanced College Reading (Book One)

Lesson 2: On the Death Penalty 

Class hours needed: 5-6 Class hours

Time: Week Two of the second semester

Date: March 12th-19th
Difficulty and focus: To help students understand the language in the four sophisticated editorial, to get acquainted with the argumentation writing and to form one’s own view on capital punishment as well as how to expound one’s view on the issue.

Time allocation:

Pre-reading activities: a 15-minute-introduction to the background of the text

Reading activities, 5 hours including reading comprehension, introduction, explanation, asking and answering questions 

Post-reading activities: a 45-minute-exercise of language points, discussion and student’s presentation of their views on the text

Pre-reading activities

Title study: “On” means to think about, talk about, and express opinions of; from it we can tell that the text is mainly a piece of argumentative writing. That is there are at least two opposite opinions on death penalty.

Key-words: death penalty – the punishment of executing someone legally convicted of a crime;

capital punishment – the legally authorized killing of someone as punishment.

Overview: This text consists of 4 editorials from mass media responding to the execution on May 25,1979, of John Spenkelink for murder. They were issued around the time of the execution. All these articles consider whether the death penalty is acceptable or not, and it should be imposed or abolished. Thoughtful public opinions are considered and defended by them.

Background: Gary Gilmore – the first person legally executed in US since 1967 ending a 10-year-lapse in US executions, convicted of killing a motel manager in Utah, charged with the murder of a gas station employee; “Let’s do it” the final words by him before being put to death on Jan. 17,1977.   

           Walt Whiteman – 1819 -1892, American poet in 1855, he published the free verse collection Leaves of Grass. He mentioned and talked about the problems of the law and the way of treating capital criminals.

           The US Supreme Court – (refer to the notes of the textbook and the ppt)

Reading activities

Understanding the text

(1) Death Penalty is Right

The author expresses very firmly his opinion in the title and para. 1 “...we conclude that the governor was right.” meaning we support the concept and action of capital punishment on the most violent criminals.

Para. 2 develops his argument into a “question of conscience” insisting that “those who commit heinous murder must forfeit their own lives.” Based on the institutional morality the state does have the right to protect the public and keep the society in good order. (para.3)

The opponent’s argument is raised that capital punishment amounts to murder by the state (para.4), and challenged by the author in paras. 5—8

Another argument is put forward by the opponent about its “inherent discrimination”(para. 9), however it is answered in the statement: “Florida’s law complies with the Supreme Court standard, which make death-penalty statutes as fair as any that man has devised.”
Paras. 11—12 reach the conclusion: “Our answer is yes.”  

(2) Who Gets the Chair?

   Title study: “Who” can be seen as anyone, poor or rich, white or colored. “Chair” stands for electric chair and metaphorically for capital punishment. The title means who shall be executed, the poor or rich or who is to be condemned.

   It is obvious the quotation of Governor Graham of Florida is targeted at by the writer of the article (para.1). In para. 2 he argues against “less brutality”, “value human life”, “made clear” picked out from Graham’s dictum with rhetorical questions.

   In para. 3 comparison is made between the two cases crimes and punishment to expose that the punishments were not applied consistently. The writer intends to find out the reason of the unfairness (para.4), but “all its faces are hooded” and no one is to blame for there is a division of labor. Under this system what can be seen is that those who are condemned the most violent criminals are all poor. 

   Para 5 sums up the reasons against death penalty: irresponsible for their action, capricious implementation of punishment, juries’ mistakes and the writer wants the government to really “value human life” to find out “Who gets the chair?”
(3) The Supreme Penalty

Title study: The title does not reveal the writer’s attitude towards the supreme penalty, and sounds quite neutral being neither pro and con. It can be read by both defenders and protesters of death penalty. A question is raised for both sides to answer. (para.1)

Para. 2 presents the result of public opinion polls, showing the American majority (by a considerable margin) support the death penalty compared with the polls before. 

After the description of the tree cases of execution the writer puts forward a question (the argument) in a sentence in para. 4 “There’s sth seriously wrong with an appeals system...”
Then he points out (para.5) the effect of the death verdict is the criminal’s prolonged torture and the delay of execution (para.6) is caused by the influence of media rather than legal problems.

Mentioning Walter Berns and his new book stating the society must demand the criminal law must be made awesome a reminder for the order of society. That is it can’t be changed or influenced by anyone at will. It should be applied justly. (paras. 10—12) However, in para. 13 the writer analyzes the cases of murder and manslaughter, challenging the problem of jurors they are not able to tell what the condemned thought when he killed others and how can they condemn a person to death with certainty.

From his discussion of the execution system and questions in his conclusion we can figure out he does not protest against death penalty but is not in favor of the current system.

(4) With Blood on Its Hands

Title study: The title is used to catch reader’s eye-balls, ‘blood on hands’. “Hands” can be understood as the authority. 

The first sentence ‘the clock turned to a barbarous time’ is metaphorically used to imply the writer’s stand against capital punishment. (para.1)  

Then para. 2 tells the reader a state deliberately took one’s life which sounds ghastly. The questions asked in this para. make things clear that death penalty equals any kind of dreadful killing but it only differs that the killing is done by law which sounds ironic.

Para. 3 regards the death penalty too inhumane in a civilized society. 

In para. 4 to avoid and ban the capital punishment the writer makes suggestions that imprisonment can serve the purpose of punishment either. 

More examples (paras. 5—6 ) are given as evidence to show the practice is acceptable. Meanwhile he also exposes some states bring back the death penalty which is destroying civilization. (para. 7)

Additional views on critical thinking 

The word murder is defined as “the crime of unlawfully killing a person especially with malice aforethought.”
Pro.

Yes, the death penalty deters. If activists kill capital punishment, murder rates will rise. After1963, they separate, with murders rising rapidly while executions fall to zero. Killings peaked in he ‘30s during Prohibition, the declined as the gangland era waned.

If the penalty for robbery or rape is jail time and the penalty for murder a little more time, there is very little deterrent. Only if the penalty is qualitatively different will a criminal think twice about eliminating his victim.

There is no proof of an innocent executed in the US, at least since 1900. The US death penalty process may be the most accurate criminal justice sanction in the world. 

Under every debated scenario, not executing murderers will always put many more innocents at risk than will ever be put at risk of execution.

Con.

The main issues surrounding the use of the death penalty are those involving its impact upon society. The death penalty has a “brutalization effect” on society, meaning that the use of the death penalty undermines the value of human life and actually sets a climate for more murder.

The death penalty is the ultimate cruel, inhuman and degrading punishment and it violates the right to life. Research has failed to provide scientific proof that executions have a greater deterrent effect than life imprisonment and such proof is unlikely to be forthcoming.

“ No matter how careful courts are, the possibility of perjured testimony, mistaken honest testimony and human error remain all too real. “
Nearly 800 executions later, the evidence continues to mount that the capital justice system is tainted by arbitrariness, discrimination and error.

Post-reading activities

4. Questions for discussion

· Which argument of the four articles would you like to support or which one is not acceptable?

· Why do some people care so much about the condemned criminals?  Do you think they also care about the victims of the criminals?

· Do you agree if the death penalty should be abolished in China? Why?

2.  Supplementary reading of the execution of John Spenkelink after class (follow the instruction of No.7 of the exercise in the student’s book) 

3．  Multiple choice (refer to the exercise in the student’s book)

4．   Language exercise (as above)

Teaching Notes 

Advanced College Reading  (Book Two)

Lesson 3: Those Crazy Ideas

By Issac Ismov

Time needed for the lesson: 5 class hours

Date of the lesson: March 23th-28th

Objectives : to understand the criteria of being a creative person

Teaching process:

1. Introducing Asimov: (10 minutes)

Isaac Asimov (1920-1992)

Born in Russia, near Smolensk, Asimov and taken to the United States by his parents when he was  three years old.  He grew up in Brooklyn where he gained his citizen papers five years later.  He finished High School at the age of sixteen and his father's desire for him to enter the medical profession led Isaac to join Columbia University in order to become a chemist.

He graduated in chemistry, had a brief spell in the Army, gained his doctorate and qualified as an instructor in biochemistry at Boston University School of Medicine.  He became Associate Professor in 1955, doing research in nucleic acid.  His writing aspirations, however, led him to retire in 1958, and become a full-time author.

Writing career:  Began in 1939 when he had his first short story published in Amazing Stories.  The story, although not the first one he wrote, was Marooned Off Vesta.  He became a regular contributor, thereafter, to the major magazines of the day; Amazing Stories, Astounding, Astonishing Stories, Super Science Stories and Galaxy.

Many of the novels and short stories written by Isaac began to tell the future history of mankind over a period of time spanning nearly 50,000 years.  These stories can be broken down into 

the Robot novels, which tell of the development of the robot and the beginnings of Space travel, The Foundation novels, for which he is best known, tell the story of the beginning of a new, greater Empire built upon the ruins of the older one. 

Asimoc is one of the most widely known writers of popular science and science fiction.  A large number of practicing scientists today turned to science under his influence. When he died in 1992 people were rushing around telling each other “Asimov dies.”An inheritor of traditional values and a versatile man.

Asimov declined Minsky’s (the leading AI scientist) invitation to visit MIT.

This is one of the less challenging lessons in the book. The style of the language  is informal and the informal tone is also shown in the structuring of the essay

The thesis of the essay is an response to the question of what constitutes creativity. The author proposes five criteria.

The students are required to read the whole text and get familiar with the thesis and present a personal appraisal of the criteria.

Difficulty and Focus： 

The focus of the in-class instruction is an understanding and evaluation of the thesis; students are required to learn and practise using the expressions that appear in the text.

Attention should be paid to the high frequency of the simple sentence structures.

Teaching methods and approaches

Reading and text explanation: 3 class hours

Discussion and exercise: 2 class hours (If necessary another class hour may be added.)

Doing some of the exercises  (30 minutes)：
Exercises 7 and 8 are to be done in class.

Vocabulary building.

Major questions for reflection：(30 minutes)

1. Describe an experience when you  have thought of something “in a flash?”
2. What is intuition?

3. Did you ever have an idea that appeared “crazy” to others yet you were certain it was based on rational ground?

4. Say something about each of the 5 criteria the author expounds for a creative person.

Reference：

1. Introducing Darwinism and 1996 debate on “Super Design” in the US academia.

2. Recommend: Complexity (translation), Chaos: The Creation of a New Science (Translation)

3. Forerunner in science fiction: J. Verne :Around the World in 80 Day

Explain: Why the dinosaurs in the Jurassic Park?

Teaching Notes  Advanced College Reading (Book Two)

Lesson 5: Thinking as a Hobby

                       By William Golding

Time needed for the lesson : 6 hours

Date of the lesson:  Week 7-8,  the end of April

Time allocation: introduction to the author, 15 minutes; text analysis 15 minutes; doing some of the exercises, 40 minutes; questions for discussion, 50 minutes.

Objectives and approaches:

Students are required to read carefully the whole text and familiarize with the thesis of the article. In this text Golding classifies people into three categories. What are these 3 categories? Is the author serious in this type of classification? Do you accept the author’s view that people could be grouped in these 3 categories.

Teaching Process
1. About the author, William Golding

Born in 1911  in Cornwall, England, William Gerald Golding was educated at the Marlborough Grammar School, where his father taught, and later at Brasenose College, Oxford. Although educated to be a scientist at the wishes of his father, he soon developed a great interest in literature, becoming first devoted to Anglo-Saxon and then writing poetry. At Oxford he studied English literature and philosophy. Following a short period of time in which he worked at a settlement house and in small theater companies as both an actor and a writer, Golding became a schoolmaster at Bishop Wordsworth's School in Salisbury. During the second world war he joined the Royal Navy and was involved in the sinking of the German battleship Bismarck, but following the war he returned to Bishop Wordsworth's School, where he taught until the early sixties. 

In 1954, Golding published his first novel, Lord of the Flies, which details the adventures of British schoolboys stranded on an island in the Pacific who descend into barbaric behavior. Although at first rejected by twenty-one different publishing houses, Golding's first novel become a surprise success.  Golding continued to develop similar themes concerning the inherent violence in human nature in his next novel, The Inheritors, published the following year.  His subsequent works include Pincher Martin (1956), the story of a guilt-ridden naval officer who faces an agonizing death, Free Fall (1959), and The Spire (1964), each of which deal with the depravity of human nature. The Spire is an allegory concerning the protagonist's obsessive determination to build a cathedral spire regardless of the consequences. 

As well as his novels and his early collection of poems, Golding also published a play entitled "The Brass Butterfly" in 1958 and two collections of essays, The Hot Gates (1965) and A Moving Target (1982). 
WILLIAM GOLDING (1911-1993) 
威廉·戈尔丁，英国作家，诺贝尔文学奖获得者

[image: image4]
1.background

· Place of birth: Newquay, Cornwall 
· Residence: Great Britain 

· Education: Oxford University .He abandoned science for English literature, specializing in Old English.

· Other jobs: English teacher; served in the Royal Navy during the second world war, taking part in the Normandy invasion. He also taught in Greece.

2.He won the 1983 Nobel Laureate in Literature 
"for his novels which, with the perspicuity（表达明白） of realistic narrative art and the diversity and universality of myth, illuminate the human condition in the world of today". 
3.His masterpiece Lord of the Flies
· is a thought-provoking novel written in 1954. The book describes in detail the horrific exploits of a band of young children who make a striking transition from civilized to barbaric. Lord of the Flies commands a pessimistic outlook that seems to show that man is inherently tied to society, and without it, we would likely return to savagery.
· But do you know?

· Lord of the Flies was turned down by 21 publishers.
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4.Summary of “Thinking as Hobby” 
“Thinking as Hobby” by William Golding is a narrative essay which describes three levels of thought through the telling of the attempts at communication by various people to the narrator and thereby reaching a few conclusions about his own thinking patterns and the nature of mankind’s mind. The childhood related by the narrator is inundated （充满）with hypocritical teachers who say one thing about the way things should be, but act in a way contrary to their stated belief, and thus fit into his category of grade three; his conclusion about this is hidden in a silent attempt to speak with the headmaster whose miniature of Venus, Rodin’s thinker and of the leaping leopard, inspire the young boy with a certain curiosity about the subject of thought, a pattern that continues throughout his life. The narrative shifts now to his teen years, when encountering his girlfriend Ruth’s religious beliefs that rest on faulty supports, embarks on a journey as who he would later describe as a grade two thinker, i.e. a cynical sarcastic idea basher whose sole purpose is to throw down grade three thinker’s self-illusioned ideologies in an malevolent effort to have fun at their expense. The statues in his headmaster’s office mean little to him at this stage; his grade two thinking leaves little room for symbols except in the way of satire and sarcasm. In college life, a run in with Einstein proves fruitful in that he concludes that this intellectual giant can be thought as a grade one thinker through his honest effort to communicate goodwill, even in the most simplistic sharing, with the word “Fisch”; the level one aspirant too desires such good grace, however he falls short with synthetic social, religious, and economic systems that only serve to produce more problems and not provide solutions to the dilemmas already in existence. He later discovers the apparent error of his ways and tries to elevate his thinking above this vain attempt at essentially grade three thinking, especially after this brief but profound encounter with Einstein; as an adult, Golding relates the value of communication that he once had destroyed with so much vehemence in youth, is still reflected in his headmaster’s statuettes that now represent for him the constant struggle between grade one thinking and human nature that tries to destroy all beneficial communication.

Golding's final novels include Darkness Visible (1979), the story of a boy horribly injured during the London blitz of World War II, and Rites of Passage (1980). This novel won the Booker McConnell Prize, the most prestigious award for English literature, and inspired two sequels, Close Quarters (1987) and Fire Down Below (1989). These three novels portray life aboard a ship during the Napoleonic Wars. In 1983, Golding received the Nobel Prize for literature "for his novels which, with the perspicuity of realistic narrative art and the diversity and universality of myth, illuminate the human condition in the world of today," and in 1988 he was knighted by Queen Elizabeth II. Sir William died in 1993 in Perranar worthal, Cornwall. At the time of his death he was working on an unfinished manuscript entitled The Double Tongue, which deals with the fall of Hellenic culture and the rise of Roman civilization. This work was published posthumously in 1995. 

Themes in Golding’s novels:

Beast ,Government, Intellectual , Pig , Religion
Text analysis (refer to the Teachers’ Book for the main contents)

The instruction of this lesson should consist 3 parts: 1.introduce William Golding;2. an introduction to Golding’s major novella: The Lord of Flies; 3: reading of the text.

Preferably this text is read together with Golding’s Nobel lecture, which epitomizes the author tone and style.  In this speech he summarizes what had been on his mind throughout his writing carrer. This lecture may be downloaded from the Nobel Museum on the Internet.

Doing some of the exercises

Exercises   3, 4, 6 and 7 are to be done in class.

Vocabulary building.

Questions for discusion

1. In- class discussion: How was Golding’s interest in thinking and thought aroused?

2. Does the college education help to get rid of prejudice and hypocrisy?

3. What is the respective attitudes of the young Golding towards his headmaster, Mr. Houghton, and Einstein?

4. Say something about the characteristics of the three grades of thinking.

Reference

Recommend: Golding’s Nobel lecture. One of the best essays Golding wrote.

Teaching Notes  Advanced College Reading( Book Two)

Lesson 5: Don’t Bite Politician

                        By John Fischer

Time needed for the lesson: 5 hours

Date of the lesson: April 10-17th

Goal and purposes:：

Fischer is a well-known Journalist on American politics and this text bears some fo the features of journalistic language. The author is also known for his perceptiveness as revealed in his analytic essays on American politics. This essay may be a good example.

Students may have special courses on journalistic language. In this essay attention should be placed on how the author presents his arguments and how he uses evidence he considers adequate to support his theses. And if these counter-arguments can be established. 

Focus and difficulty： 

Students’ attention ought to be drawn to the diction of the essay. One characteristic of good journalistic writing is the use of simple yet accurate words to describe/report an event. Ask the students if they have such an impression during the reading.

Methods and approaches:

Reading and text explanation: 3 class hours

Discussion and exercise: 2 class hours (If necessary another class hour may be added.)

Doing some of the exercises：

Exercises 1and 7 are to be done in class.

Vocabulary building.

Questions for discussion：

1. What is the basic indictment against politicians?

2. What is the basic difference between and politician and a statesman?

3. If there is difference, is Winston Churchill a politician or statesman? How about Lincoln?

Or politicians are more complex human beings, they cannot be described in simple terms like good or bad?

4. Are we more at fault for the blotchy image of the politicians?

Reference：

1.Recommend :Richard Nixon : Leaders (The first and the last chapter)

 Teaching Notes

                 Advanced College Reading ( Book Two)

Lesson 6: “The Will”
-- a play written by James M Barrie

Class hours needed for the lesson : 5 hours

Time: Week 5-6

Date: April 23-30.

Time Allocation: introduction to the author, the play, and characters, 15 minutes; offering clues, symbolisms and changes of the play 15 minutes; detailed analyses of the play, 90 minutes, discussions on the changes of characters, 30 minutes; doing exercises, 30 minutes; doing the supplementary lesson 40 minutes.

Purpose and focus: to introduce students necessary knowledge on drama; get students understand and appreciate the language, the play and the theme of the play.

Teaching process: 

1. Introduction to the author of the play: (1880-1937), born in Scotland, Sir James M. Barrie was educated in Dumfries Academy and at Edinburgh University.  At 25 he set out for London and became a freelance journalist.  He first made himself known through novels and short stories in which he depicted Scottish life and characters accurately and with affectionate humour.  His view of human nature , with its infinite powers of sentimental self-deception, was wry and disillusioned and basically sad. 

But Barrie’s greatest and most lasting reputation was made through a series of highly successful plays that was shrewd, and consistently entertaining.  Some of them were realistic, like What Every Woman Knows, others were fantastic, like Peter Pan.  But they all demonstrated his remarkable control of the realistic conventions of the early twenties-century English theatre.

2. Introduction to the play: The Will, one of Barrie’s more brilliant achievements in the difficult one-act, three-scene form, illustrate most of his qualities as a dramatist: quickly and sharply, in three short scenes all acted out in a single room, it sums up the lives of two people.  The judgment in the play on the final achievement of these lives is stern and unrelenting.  But it is also kindly: gently but ruefully, Barrie shows us what our prized feeling of loving generosity only too often comes to.

3. Introduction to the characters:
Mr. Devizes , Senior       Emily Ross Philip’s wife

Mr. Devizes , Junior       Sennet, a clerk

Surtees, a clerk           Creed, a clerk

Philip Ross

While studying the play, pay attention to the changes of the main characters.

4. Symbolisms, changes and clues of the play

Symbolisms: the three portraits of the monarchs symbolize different period of time; “the black spot” on the clerk Surtees symbolizes human weakness or flaws in human nature which is manifested in the human greed in the Ross’s. Changes: The change of time, of the clerks, and the lawyer, the changes of Emily Ross and Philip Ross, the changes of the relationship between the couple.  Clues: Even in Scene One, the couple are concerned with money and have a high ambition for their future earnings, in mild indication for their money-oriented mentality; their over affection for each other heralding the future change in their relationship.

5. Questions for discussion before or after the detailed analyses of each scene:

Scene One

(1) What kind of lawyer is Mr. Devizez the senior?

(2) What kind of young man is Devizes the junior?
(3) What is the relationship like in this scene?
(4) What are the differences between the couple in the contents of the Will?
(5) What is the trouble with Surtees? What will it symbolize?
Scene Two

(1) what kind of lawyer is Mr. Devizes now?

(2) What kind of woman is Emily Ross now?
(3) What has become of Philip Ross?
(4) What are the differences (arguments) over the contents of the Will? 
(5) Say something about their children?
Scene Three

(1) What has happened to Emily and their two children?

(2) Why has Philip Ross become a “lost man”?
(3) What has Philip finally decided to do with his Will? What does it indicate?
(4) How would you interpret the theme of the play?
6. Detailed analyses of the play (Refer the Teachers’ Book for the main part). For this highly elegant writing of the play, teachers should pay special attention to going over ‘stages directions’, to English humour, choice of words, overtones of each line of dialogues, and above all the changes of the main characters.

7. Doing some of the exercises: Vocabulary building, Multiple Choice, Advanced grammar practice.
8. Listening to the type recording of the play read by some famous British actors and actress.
9. Home assignment: Write a synopsis of the play and offering your own understanding of the play.
10. Doing the supplementary text: “Beauty”, with emphasis on explaining difficult language of this highly sophisticated article.
Teaching Notes

Advanced College Reading (Book Two)

Lesson 7: The Trouble with Triage

Hours needed for the lesson:5-6 hours

Time: Week nine

Date: May 13-20

Time Allocation: Detailed analyses of the article, 4 hours; oral discussion, 1 hour; doing some of the exercises, 1 hour or so.

Purpose and focus: Teaching the language and teaching world knowledge.  To get students grasp and understand the framework of the article, points the author makes and how the author illustrates his points.

Teaching process:

1.Clarify some of the key phrases

Triage: originally, a medical policy practiced during WWI where resources on doctors and medicine were scarce, when medical aid was only given to those hopefully wounded soldiers, leaving alone soldiers who could survive without medicine, and leaving alone wounded soldiers who could hardly survive even with medical aid.  How is this policy applied regarding to offering food aid, according to some of the proponents of the theory?

Life boat theory, similar to triage theory, which means that since food

resources are limited, it is impossible to offer help to all those food-needy countries.

Thomas Malthus and Malthusian theory:  The theory, Food production grows mathematically while population increases geometrically.  The solution?

2. The theme of this article: By analyzing the food crisis at that time and food prospect for the future, the author mainly refutes the triage theory and probes into the moral and intellectual mentality behind the theory.

3. Structure of this long and rather complicated article

(1) How the triage theory came about  (Para. 1-4)

(2) Causes for food crisis       (para. 5-8)

(3) Areas inflicted with food crisis.  (para. 9-11)

(4) Reasons given by the article for a better food prospect (para. 13-18)

(5) The possible serious consequences should triage theory be practiced (para 19-23)

(6) Relationship between food situation and population (para.24-28)

(7) What should developed and developed countries do respectively. (para. 29-33)

4. Questions, which can be asked to students before, in the middle, or after the detailed analyses are done.

(1) What are the factors that have caused the recent decline in world food supply?

(2) How should world food problems be solved in the short run and in the long run?

(3) What are the reasons that the author gives for saying that “the prospects for increasing food production are far from grim”?

(4) What does the author suggest the rich countries should do? And the poor countries?

(5) What, according to the author, is the trouble with triage?

(6) Give your own comment on Malthusianism.

(7) There is still food crisis in the world today.  How to solve this problem?   Offer some of your suggestions?

5. Detailed analyses of the text (Refer to the Teachers’ Book for the main part)

6. Doing some of the exercises
When time permitting, do as many of the exercises as possible.  Multiple-choice questions, vocabulary building, advanced grammar practice, are all worth doing orally in class.

Teaching Notes

Advanced College Reading  (Book Two)

 Lesson 8: Kindred Spirits

 By Alice walker

Hours needed for the lesson: 5 hours

Time Week thirteen

Date: June 20-27

Time allocation: detailed analyses of the text, 3 hours; oral discussion and doing some of the exercises, 1 hour; doing the supplementary lesson, 1 hour.

Purpose and focus: to get students understand the story, to get students acquainted with the special literary technique adopted by the author.  Since streams of consciousness is employed, time sequence is entangle, and students should be clear of the actual timing of little events; 2) social background; 3) the mental activities, trains of thoughts of the characters’ esp. of the main character Rosa. Lastly to get students understand the characters of the play and the relationships between the characters.

Teaching process:

1. Introduction to the author, Alice Walker (her photo, her works, etc).  Students may be asked to do a little research on Alice Walker either using the information from the Internet, or from other references, and present their research in class).

2. A brief introduction to a literary-writing technique—streams of consciousness.

3. Introduction to the characters of this short story:

1) Rosa, 2) her sister Barbara, 3) their Aunt Lily, 4) their grandfather, 5) Rosa’s ex-husband Ivan, 6) their father and mother.  Attention should be paid to 1) what kind of person is each of them?  2) How does Rosa feel about each of them?

4. Explaining the theme of the story: despite the fact that Rosa feels so alienated from her family members, she eventually found the kindred spirits with each of them.

5. Questions for discussion

1) Who is Rosa? 

2) What are the apparent and real reasons for her delay in attending her grandfather’s funeral?

3) What kind of man is Ivan?  Why does Rosa feel so bad about the divorce with him?

4) Say something about Rosa’s sister Barbara? Why is Rosa disappointed with her?

5) And Aunt Lily?  Why does she always keep on guard against talking with Rosa?

6) How does their grandfather treat his wife, Barbara, Aunt Lily, and Rosa?

7) In what ways does Rosa find herself resembling her grandfather?

6. Detailed analyses of the text (Refer to the Teachers’ Book for the main part).

7. Doing some of the exercises: Multiple Choice, Advanced Grammar Practice, etc.

8. Doing the supplementary lesson, focusing on reading and reading comprehension.

9.   Written home-assignment to students:  Write an article in whatever literary genre on “Blood is Thicker than Water”.
Teaching Notes
Advanced College Reading (Book Two)

Lesson 9: All I Really Need To Know I Learned In Kindergarten

By Robert Fulghum
Class hours needed for the lesson
6 class hours

Time allocation
Pre-reading activity: a 15-minute-introduction to the background of the text

Reading activitie:, 5 hours including reading comprehension, introduction, explanation, asking and answering questions concerning the content and language points of the text.
Post-reading activities: a 45-minute-exercise of language points, discussion and student’s presentation of their views on the text

Materials for the lesson  
  < Advanced College Reading> (Student’s Book and Teacher’s Book)

  Teaching Plan

  Power Point 
Aims of the lesson
· To develop students’ ability in the language skills in an integrated way but with a special focus on reading and discussing. Suggestions of written tasks are given at the end of the lesson.

· To provide interesting, relevant materials concerning man’s belief and creed in life.

· To extend and enrich students’ knowledge of vocabulary, sentence structures and the figures of speech.
Recommended procedure for the lesson
Pre-reading activity
Title study: This was the first book of Fulghum. The title can be interpreted as: the simple things, little rules and lessons one was taught in kindergarten or nursery school are applicable to everyday adult life. We shouldn’t forget those rudimentary spirits of human being which are taught early and simply in kindergarten.

About the author: An American writer and story teller. He is being hailed as the philosopher king of this generation. "Bullshit!" he explodes good-naturedly. "I don't pay any attention to it. What's important is what you think of yourself, not what gets typed in the paper. They're always saying, 'he's the reincarnation of' or 'the next whatever' and I say no: I'm still Robert Fulghum." 
"No apology then. No regrets. My convictions have validity for me because I have experimented with the compounds of ideas of others in the laboratory of my mind. And I've tested the results in the living out of my life. At twenty-one, I had drawn an abstract map based on the evidence of others. At sixty, I have accumulated a practical guide grounded in my own experience. At twenty-one, I could discuss transportation theory with authority. At sixty, I know which bus to catch to go where, what the fare is, and how to get back home again. It is not my bus, but I know how to use it” -- Robert Fulghum in Words I Wish I Wrote
Reading activities
Warming-up

  Students are required to look through the text. Familiarize themselves with the content and understand any vocabulary they need to know. In the first reading students shall grasp the gist. It may be a good idea to give a time limit for this. 

Understanding the text
  During the second reading of the text, the students may be asked questions concerning the specific information and their comments on what they read. (The questions can be seen in the power point.)   
 Overview: The text comprises several extracts, each contains a short and witty or touching anecdote about his everyday life and ordinary person through which readers can learn something which are so rudimentary and are simply ignored by us. The writing is philosophy which looks simple but makes for a light and enjoyable text. For more information of its style, please look at the introduction of the text on page 103, Teacher’s Book 2.
(I) 
In paras. 1—6 the writer introduces what kind of work he does, how and why  he does it:

· writing what goes on in his mind and life for people to read

· it was written over many years, a bit at a time
· to share with familiar ones, not for publication

· the thoughts came from what he learned from the kindergarten

· for the sake of privacy he changed some names and facts in his writing.

· no results of a story, full of contradictions, mutually exclusive notions  

Here it can be understood what he writes is not a story but a “book” of thoughts and human beliefs.
(Keyword: stuff – sth existing in his mind and happening in daily life seems to be worthless, foolish ideas which are not for publication)

In paras. 7—8 Fulghum gradually tells what he really does is to write something concerned with the meaning of existence, and understanding of life, e.g. creed serving some notion of truth. He is optimistic and a little bit playful in style, e.g. an “Official Storyteller’s License” taped to the wall. But he is also serious and responsible, e.g. tried very hard...not to cause my license to be revoked.

(II)

Paras. 9—11 describe the style of Fulghum’s writing, including his purpose and change of his writing.

· While being younger he liked to write a credo each time to tell the universal truth which seemed very long, serious and formal;

· later his writing became less formal and serious but easier to help understand the truth of the world and life.

· He learned it from the lesson of gas station: too much information makes things complicated and unable to understand.

Paras. 12—13 inform that the law of life is simple and known to everyone even when is a child. However, we learned easily the wisdom of life from the kindergarten and can hardly live it well.

Paras. 14—16 give the suggestion that it would not be too hard to find the truth: where there is a question, there is a solution. If we can observe the wisdom of life the world will be well.

(III)

Paras. 7—19 tell the reader that Fulghum enjoys doing washing which gives him a sense of accomplishment. It also offers things more than just a sense of accomplishment but also meaning of life.

Paras. 21—25 describe operation of washing machine and what can be seen in the Laundromat. 

· observe life, think of the truth of life through reading, hearing

· developing his knowledge of life

· through this one can clean his soul, discipline his behavior, make his thoughts pure, improve his view on the world and human

Para. 26 concludes that we can taste something odd for it will do us good.

(IV)

Paras. 27—31 tells the story of Solomon Islanders’ felling the tree by yelling at it. The story implies that stick and stones may break one’s bones but words will break one’s heart. Words are more powerful and harmful than actions and can easily kill one’s spirit. 

(V)

Para. 32 describes the calculating tool – an abacus.

· its outlook

· function

Paras. 33—34  illustrates its advantage.

· simple and lasts long

· easy to handle

· cheap

· smarter than PC

Paras. 34—35 reveal the truth of life.

· the very old and simple ways of getting from one place to another still work;

· it is human being that functions decisively.

(VI)

Paras 37—44 clarify the principle of life that greatness is out of ordinary. Those who don’t see it may be beholders. Though dandelions are cheap and considered weeds by people they bear good qualities

(VII)

Paras. 45—52 show that people are good-natured, honest and basically are good at heart.

Additional views for critical reading

“Within simplicity lies the sublime.”
–San Francisco Chronicle
"You can count on how many seeds are in the apple, but not how 

many apples are in the seed." 
"...in the small matters trust the mind, in the large ones the heart..." 
     ------------------------------------------------------------------------------------- 
"No apology then. No regrets. My convictions have validity for me because I have experimented with the compounds of ideas of others in the laboratory of my mind. And I've tested the results in the living out of my life. At twenty-one, I had drawn an abstract map based on the evidence of others. At sixty, I have accumulated a practical guide grounded in my own experience. At twenty-one, I could discuss transportation theory with authority. At sixty, I know which bus to catch to go where, what the fare is, and how to get back home again. It is not my bus, but I know how to use it."

· Robert Fulghum in Words I Wish I Wrote


“life lessons hidden in the laundry pile . . . magical qualities found in a box of crayons . . . hide-and-seek vs. sardines–and how these games relate to the nature of God. All I Really Need to Know I Learned in Kindergarten is brimming with the very stuff of life and the significance found in "The 15th Anniversary Edition of All I Really Need to Know I Learned in Kindergarten revises and expands the original essays that became the phenomenal bestseller. With a new preface and twenty-five new stories, this edition once again reminds us that the most basic aspects of life bear its most important opportunities. In the years that have passed since the first publication, Fulghum has had time to ponder, to reevaluate, and to reconsider. Perhaps in today’s chaotic, more challenging world, these essays will resonate even deeper - as readers discover how universal insights can be found in ordinary events."
"The original edition of All I Really Need to Know I Learned in Kindergarten became an instant classic, dominating the New York Times Bestseller List for all of 1989 and much of 1990. This collection of essays was the second longest #1 bestseller in 23 years. The essays reflect the truth in everyday form—in the shoe repairman who leaves cookies in the shoes he can’t fix, in the homely Indian who becomes beautiful when he dances, in the small deaf boy who wants to rake Fulghum’s leaves. Fulghum writes with wit and wisdom about small lives with big meanings. As described in the San Francisco Chronicle, Fulghum’s stories about ordinary life ‘remind us that within simplicity lies the sublime.’"

- LOS ANGELES TIMES
Post-reading activities
1. Questions for discussion (pair and group work)
     - Why does the writer call his book “my stuff”? 

  - What has he learned from the gas station?

  - What does the story about the Solomon Islanders imply? 

  - Why does the writer tell the story about the computer and abacus?

2.  Class discussion (a follow-up to pair and group work)

        A student is informally appointed to chair the discussion or do him/herself. Class discussion will obviously vary in length, but it is important to make sure that most of the groups have a chance to report back and discuss with the class what they have done..

3.  Writing activity (Select one of the following two topics and write a composition of 300   

words. It can either be done for homework or in class.) 

· Discuss the metaphorical implications of the abacuses, dandelions, washing machines.

· Compared with Fulghum’s view of life, write your own belief and creed in life. 
4.  Multiple choice (refer to the exercise in the student’s book)

5..   Language exercise (as above)
                       Teaching Notes

                            Advanced College reading (Book Two)

Lesson 10: A Rose for Emily
By William Faulkner
Time: Week 15

Date: June 15th—21st

Class hours needed for the lesson: 6 class hours

Some related photos


[image: image6]

[image: image7]
Purpose and requirement: To get students acquainted with the famous author and difficult and yet classic story; to get students further acquainted with the literary technique of stream of consciousness.  To make students understand the story, esp. the main character of the story

Teaching focus: language difficulty and the implied meaning of the author.
Process of teaching:

1．Introduction of the author (10 minutes)

William Faulkner – Biography

William Faulkner (1897-1962), who came from an old southern family, grew up in Oxford, Mississippi. He joined the Canadian, and later the British, Royal Air Force during the First World War, studied for a while at the University of Mississippi, and temporarily worked for a New York bookstore and a New Orleans newspaper. Except for some trips to Europe and Asia, and a few brief stays in Hollywood as a scriptwriter, he worked on his novels and short stories on a farm in Oxford.

In an attempt to create a saga of his own, Faulkner has invented a host of characters typical of the historical growth and subsequent decadence of the South. The human drama in Faulkner's novels is then built on the model of the actual, historical drama extending over almost a century and a half Each story and each novel contributes to the construction of a whole, which is the imaginary Yoknapatawpha County and its inhabitants. 

Their theme is the decay of the old South, as represented by the Sartoris and Compson families, and the emergence of ruthless and brash newcomers, the Snopeses. 

Theme and technique - the distortion of time through the use of the inner monologue are fused particularly successfully in The Sound and the Fury (1929), the downfall of the Compson family seen through the minds of several characters. The novel Sanctuary (1931) is about the degeneration of Temple Drake, a young girl from a distinguished southern family. Its sequel, Requiem For A Nun (1951), written partly as a drama, centered on the courtroom trial of a Negro woman who had once been a party to Temple Drake's debauchery. In Light in August (1932), prejudice is shown to be most destructive when it is internalized, as in Joe Christmas, who believes, though there is no proof of it, that one of his parents was a Negro. The theme of racial prejudice is brought up again in Absalom, Absalom! (1936), in which a young man is rejected by his father and brother because of his mixed blood. Faulkner's most outspoken moral evaluation of the relationship and the problems between Negroes and whites is to be found in Intruder In the Dust (1948).

In 1940, Faulkner published the first volume of the Snopes trilogy, The Hamlet, to be followed by two volumes, The Town (1957) and The Mansion (1959), all of them tracing the rise of the insidious Snopes family to positions of power and wealth in the community. The reivers, his last - and most humorous - work, with great many similarities to Mark Twain's Huckleberry Finn, appeared in 1962, the year of Faulkner's death.

2.Introduction to the story (10 minutes)

“A Rose for Emily”

William Faulkner’s “A Rose for Emily” was originally published in the April 30, 1930, issue of Forum. It was his first short story published in a major magazine. A slightly revised version was published in two collections of his short fiction, These 13 (1931) and Collected Stories (1950). It has been published in dozens of anthologies as well.

“A Rose for Emily” is the story of an eccentric spinster, Emily Grierson. An unnamed narrator details the strange circumstances of Emily’s life and her odd relationships with her father, her lover, and the town of Jefferson, and the horrible secret she hides. The story’s subtle complexities continue to inspire critics while casual readers find it one of Faulkner’s most accessible works. The popularity of the story is due in no small part to its gruesome ending.

Here is a summary of "A Rose for Emily" by Fatima as a teaching reference

This story is narrated through a third person's point of view.  The story is told from the townspeople. The story starts off with Ms. Emily's funeral. It states that "the men through a sort of respectful affection for a fallen monument, the women mostly out of curiosity to see the inside of her house, which no one save an old man-servant--a combined gardener and cook--had seen in at least ten years." As we can see, Ms. Emily was sort of like a mystery to citizens of the town.  The author continuously uses symbolism in the story. When the deputation came to her house for her taxes, Faulkner describes how the house and Ms. Emily looks. "only Miss Emily's house was left, lifting its stubborn and coquettish decay above the cotton wagons and the gasoline pumps-an eyesore among eyesores", this statement explains how the house gives off such a depressing mood.  "Her skeleton was small and spare;", this line shows us how her appearance showcases death also. 

When Ms. Emily was  younger, her deceased father used to force away all the young men that was in love with her. The summer after her father’s death, she fell in love with a Yankee by the name of Homer Barron. Everyone in the town was whispering about their relationship and wondering if they were married. After a while they stop seeing Homer and decided that they got married. The townspeople then proceeds by saying that Ms. Emily then died a while after. They didn't know she was sick.

After they buried her, they knew that there was one room that wasn't opened. So after they decently buried her they went to see upon the room.  When they opened the room they were greeted by great amounts of dust. They also explain that the "room decked and furnished as for a bridal: upon the valance curtains of faded rose color, upon the rose-shaded lights, upon the dressing table, upon the delicate array of crystal and the man's toilet things backed with tarnished silver, silver so tarnished that the monogram was obscured." They also saw a man's collar, tie, suit, shoes, and discarded socks. "Then shockingly, laying right there in the bed was the man. For a long while we just stood there, looking down at the profound and fleshless grin. The body had apparently once lain in the attitude of an embrace. What was left of him, rotted beneath what was left of the nightshirt, had become inextricable from the bed in which he lay; and upon him and upon the pillow beside him lay that even coating of the patient and biding dust. Then we noticed that in the second pillow was the indentation of a head. One of us lifted something from it, and leaning forward, that faint and invisible dust dry and acrid in the nostrils, we saw a long strand of iron-gray hair."

Character List

· Grierson, Miss Emily 

· Sartoris, Colonel 

· Stevens, Judge 

· Tobe 

· Wyatt (old lady) 

"Emily" needs to be read as part of the American gothic tradition, alongside works by Brockden Brown, Poe, Hawthorne, and O'Connor. But it also belongs with the literature of madness and psychological stunting so prominent in the work of Charlotte Perkins Gilman ("The Yellow Wall-Paper"), many of the poems of Dickinson, Faulkner's own novel, As I Lay Dying, and the poetry of Sylvia Plath.
3. Detailed Analyses of the text (150minutes), together with questions for reflection and discussion

(1). Study Questions before explaining the text.

Section 1

1. What hints are given in section one that “A Rose for Emily” takes place in the South?

2. What is the name of Miss Emily’s manservant?

3. Why does the Board of Aldermen send a delegation to Miss Emily’s house?

4. Whose portrait sits on an easel by Miss Emily’s fireplace, and what material was used to make it?

5. What “color” is Miss Emily’s house?

Section  2

1. Why doesn’t Judge Stevens want to confront Miss Emily about “the smell”?

2. What did Miss Emily inherit from her father?

3. What were the minister and the doctor trying to convince Miss Emily of doing after her father’s death?

4. How many years pass between “the smell” in section two and the deputation in section one that visits Miss Emily about her taxes?

5. What do town members finally do about “the smell”?

Section 3

1. What does the term “noblesse oblige” mean?

2. What events cause some of the townspeople to say “Poor Emily”?

3. Why is Homer Barron in town?

4. What does Miss Emily purchase from the druggist?

5. What does Miss Emily tell the druggist the poison is to be used for?

Section 4

1. Why did the Baptist minister call on Miss Emily?

2. What did Miss Emily buy from the town jeweler?

3. About how many years pass between the time of Homer Barron’s disappearance and Miss Emily’s death?

4. What change took place in Miss Emily’s relationship with the town for a period of several years when Miss Emily was in her forties?

5. Were the new generation of town leaders able to collect taxes from Miss Emily?

Section 5

1. What happens to Tobe after Miss Emily’s death?

2. What are some of the older men wearing at Miss Emily’s funeral?

3. Which room do the townspeople open once Miss Emily is “decently in the ground…”?

4. What kinds of objects are found in the room once it is opened?

5. What is found on the pillow next to the skeleton?

(2). Language analyses (refer to Teachers’ Book for the main part)

4. Critical Comment to enhance students’ further understanding of the story (10 minutes)

  (Optional)

William Faulkner: The Faded Rose of Emily

Faulker begins his tale at the end: after learning of Miss Emily’s death, we catch a glimpse of her dwelling, itself a reflection of its late owner.  In the opening characterization, many descriptive words foreshadow the ultimate irony at the climatic ending: “her skeleton was small and sparse,” “she looked bloated, like a body long submerged in motionless water, and of that pallid hue” (667). We learn that “her voice was dry and cold” and that she did not accept no for an answer (667). Her house, a fading photograph, “smelled of dust and disuse—a closed, dank smell,” and when her guests are seated a “faint dust” rises “sluggishly about their thighs” (667). All of these terms suggest neglect, decay, entropy of the house.

After carefully building such descriptive statements, Faulkner flashes back in time and examines the events that lead up to the moment of death. This toggling of events has been skillfully constructed, building suspense in a way that a straight forward chronology could not. The first unusual element that catches the curiosity of the reader is the mention of “the smell,” which happened “thirty years before” (667). 

In describing the death of Emily’s father, Faulkner again foreshadows or alludes to the tragic ending: “She told them that her father was not dead,” and “did that for three days,” until she finally broke down and allowed him to be buried properly (669). To this end, the “town narrator” comments “We did not say she was crazy then,” hinting perhaps that “we” do say she is crazy now (669). Then the role of Homer Barron.  
Miss Emily emerges as a historical figure frozen in a sort of stasis, though throughout it all, Faulkner never makes her any less complex and ambiguous. Resistant to change though she may be, even she cannot hold back the effects of aging, growing steadily older: “the next few years” her hair “grew grayer and grayer until it attained an even pepper-and-salt iron-gray, when it ceased turning” (671). This emphasis on the graying of Miss Emily and its final state of “iron-gray” is crucial to determining with surety just whose “long strand of iron-gray hair”. 

The manservant—not a particularly important character though without him the plot would have lacked an added layer of richness—has finally outlived his usefulness and Faulkner handily shuffles him off the story board, adding one last element of mystery to the tale in the process: “Why did the Negro disappear?” Faulkner realizes that the discerning reader will likely question this disappearance and total it with the mounting evidence in the series of unusual events preceding, only to catch the unwary reader off guard with the conclusion. 
5. Faulkner ‘s Quotations (Optional)

I don't care much for facts, am not much interested in them, you cant stand a fact up, you've got to prop it up, and when you move to one side a little and look at it from that angle, it's not thick enough to cast a shadow in that direction. 

"The writer's only responsibility is to his art. He will be completely ruthless if he is a good one. He has a dream. It anguishes him so much he must get rid of it. He has no peace until then. Everything goes by the board: honor, pride, decency, security, happiness, all, to get the book written. If a writer has to rob his mother, he will not hesitate; the "Ode on a Grecian Urn" is worth any number of old ladies." (from Writers at Work: The Paris Review Interviews, 1959) 

6. Discussions and comments by students (30 minutes)

7. Doing some of the exercise: sentence paraphrasing, multiple choice, advanced grammar practice. (50 minutes)

Teaching methodology: Suggestive analysis by the teaching.

Teaching Notes

Advanced College Reading (Book Two)

           Lesson 11: The Outcasts of Poker Flat

By Bret Harte

Class Hours for the lesson: 6 hours

Time: Week 16-17

Date: June 15th-21st

Time Allocation:  introduction to the author 10 minutes; an overview to the story, 15 minutes; introduction to the characters, 15 minutes; detailed analysis of the text 150 minutes; questions for discussion, 40 minutes; doing some of the exercises, 40 minutes.

Difficulty and Focus: Get students understand and appreciate the language of this classic work, which may be difficult; get students grasp each of the characters, esp. the main character of the story.

Teaching process

1. An overview of text:

1) Ask the students to retell the story.

2) Help students to understand the theme of the story, that is, people rejected by society as “bad” can have goodness in their heart, and that we are all children of nature, to whom we return in the end.  

3) Introducing the author, characters of the story and the implied meaning of the name of each character.

2. Detailed analysis of the text (refer to the Teachers’ Book for the main contents).

3. Questions for discussion and reflection

1) Say something about each of the character.

2) Your comment of the “law” of Poker Flat.

3) What are some of the changes in the relationship between those outcasts towards the end.

4) What is the symbolic meaning of “snow”, which is mentioned repeatedly in the story?

5) What do you think of the death of the hero of the story.

4. Doing some of the exercises: Vocabulary Building, Multiple Choices, Questions, Advanced Grammar Practice.

5. Written assignment to students:  Give a character analysis of the hero of the story: Mr. Oakhurst.

附：英语专业三年级“高级英语阅读”教学进度

课程名称：高级英语阅读

教学对象：英语专业三年级本科生

时间：一学年上下两学期

周学时：4

教材：主教材，《大学高级英语阅读》上下两册（主编：李燕姝）

      辅助教材，《新编英语教程》第五册，第六册（主编：李观仪）

教学进度：

  第一学期  教材：《大学高级英语阅读》上册， 《新编英语教程》第五册

  第一周：Lesson One: “A World Awakens”             4 class hour

         作业一：Essay writing: How to Live a Healthy Way of Life

  第二周：”Archipelago Earth”                        1 class hour

          “Atomic Bombing of Nagasaki”               3 class hours

  第三周：”Atomic Bombing of Nagasaki”               2 class hours

  第四周：“The Obligation to Endure”                 4 class hours

          作业二：Write a two-layered Outline of “Obligation to Endure”
  第五周：“The  Obligation to Endure”                 2 class hours

“The Mystery of Rommel’s Missing Treasure”    2 class hours

  第六周：”Ｔhe Mystery of Rommle’s Missing Treasure“  2 class hours

          Supplementary Article One:  Text I, Unit One    2 class hours

  第七周：“How to Win Friends and Influence People”      4 class hours

  第八周：Supplementary Article Two: Text I, Unit Four     2 class hours

          “Between Two Worlds”                       2 class hours

  第九周：“Between Two World”                       4 class hours

  第十周：Mid-term test                               2 class hours

          “The Case of Patty Hearst”                    2 class hours

  第十一周：“Ｔhe Case of Patty Hearst”                 2 class Hours

  第十二周：Comment on students’ mid-term test           1 class hours

            “The Lady or the Tiger?”                    3 class hours

          作业三：Finish with the story of “The Lady or the Tiger？”
  第十三周：“Some National Stupidities”                4 class hours

  第十四周：Comment on students’ Term Paper of a Book Review   1 class hours

            Supplementary Article Three: Text I, Unit Seven     1 class hours

            Supplementary Article Four: Text !, Unit Nine       2 class hours

  第十五周：“Inaugural Address”                           4 class hours

  第十六周：＂Drums, Sweat and Tears”                     4 class hours

  第十七周：“Drums, Sweat and Tears”                      2 class hours

            Supplementary Article Five:  Text I, Unit Eleven    1 class hours

            Supplementary Article Six: Text I, Unit Thirteen

           作业四：A Summary of around 500 words of “Drums, Sweat and Tears” 

  第十八周：“A&P”                                     4 class hours 

第二学期：教材：《大学高级英语阅读》上下册，《新编英语教程》第六册 

第一周：“ＡMost forgiving Ape”                           4 class hours

第二周：“Ｏｎ the Death Penalty”                          4 class hours

   作业一：Write an Essay Stating your View on Capital Punishment”
第三周：“Those Crazy Ideas”                             4 class hours

第四周：Supplementary Article One    Text I， Unit One      2 class hours

        “Thinking As a Hobby”                           2 class hours

第五周：“Thinking as a Hobby”                            4 class hours

第六周：“Please Don’t Bite the Politicians”                   4 class hours

第七周：“Ｔhe Will”                                     4 class hours

第八周：“The Will”                                      1 class hours

        “ The Trouble with Triage”                         3 class hours

   作业二：Write a synopsis of “The Will”
第九周：“Ｔhe Trouble with Triage”                         2 class hours

       “Kindred Spirits”                                 2 class hours

第十周：Mid-term test                                    2 class hours

       Supplementary Article Two   Text 1, Unit Seven        2 class hours

第十一周：“Kindred Spirits”                              2 class hours

“All I Need to Know I Learned in Kindergarten”      2 class hours

第十二周: “All I Need to Know I learned in Kindergarten         2 class hours

        Supplementary Article Three  Text I, Unit Eight        2 class hours

     作业三：Essay writing: A Self-character Analysis

第十三周：“A Rose for Emily”                              4 class hours

第十四周：”A　Rose for Emily”           2 class hours

        Supplementary Article Four  Text I, Unit Twelve

第十五周：Comment on students’ Term Paper ：A Contrastive Analysis between China and Another Country in Some Cultural or Historical Aspect   1 class hours

         “The Outcasts of Poker Flat”                        3 class hours

第十六周：“The Outcasts of Poker Flat                        3 class hours

         An in-class quiz  open to teachers’ choice

       作业四 : Give a Character sketch of Mr. Oukhurst

        Supplementary Article Five: Text I, Unit Fourteen         I class hour

第十七周：“Bible Bashing”:                                 4 class hours

第十八周：Supplementary Article Six：Text I, Unit Fifteen        2 class hours

          Class tutoring                                   2 class hours

注：五一、十一黄金周实际只耽误课程一次，基本不影响我们的进度。 老师可以根据情况适当加快进度，把耽误的时间补上，已完成教学任务。
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